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INTRODUCTION

The English language has become important all around the world due to the fact
that it is not only the business language but also the technology. At this time thanks
to the globalization many companies require people for working or people can find
scholarships easily, it means that the new world requires persons who have a high
intellectual knowledge in several academic and labor fields, in order to be
competent to face the modern century; as a result, teaching English has been
increasing owing to the different needs that the world is requiring in order to get a
high quality level in different areas, such as economical, political and so forth.
Teaching and learning history let us see all those methods and strategies teachers
use to improve their work, unfortunately, those processes have become a complex
task, since most of the teachers cannot reach those goals due to different aspects
they are not able to manage. For instance, it is common to see classrooms with a
big number of students which force the teacher works with traditional methods in
order to control the class, in that way the learning is not improving; students are not
involved in class, they are not practicing the language as it has to be in order to
learn it.
All of this made us think that it is necessary to change the English language
learning and teaching processes at private and public schools, because students
are not able to reach the objectives proposed by the national government which
says that it is possible that students develop the communicative competence
following the established rules and having teachers really convinced about their
labour. Unfortunately, those are not the results we can see nowadays because of
the lack of teachers’ motivation to prepare them better to get the proposed results
by the government. There is also an important aspect to mention which is to
change the way as a class is done, because most of the classes are traditional,
teachers speak all the time and focus their classes on grammar in order to do a

general class catching students’ attention, looking for making easier the teaching
process, maybe because they have not got enough knowledge about working with
multilevel groups which demand well prepared teachers and attitude to teach.
Consequently, the English language education system presents a very low level,
as we could see in the schools we visited to do our observation work. There, we
realized that teachers only focused their classes teaching grammar and students
seemed to be bored because they did not have any interesting activity which made
them participate to practice the language. It is also important to mention that there
is a lack of resources and strategies to make dynamic activities which motivate
students to learn and interact with their partners.
The observation process was pretty interesting because through it, we had the
opportunity to find out that the common English teaching method is not useful for
English students to get the necessary requirements to be competent nowadays,
that is why and according to our teaching language experiences we found the
problems, we think, limit the high English proficiency; those problems are the
method applied in class, the classroom management and the materials, after that,
we tried to find the way to work with the kind of groups that are common to see in a
school class. They are composed by students who have different English
knowledge and abilities that can be developed through an approach that allows
teachers work with them, because it takes into account the language social factor
and people can interact among them, producing permanent language learning.
Based on these findings, our research question is:

How could collaborative learning and teaching enhance English learning and
teaching as a foreign language in mixed-level groups?

To answer the previous question, we proposed an alternative based on students
needs, so the objectives were:



To enhance learning and teaching English processes through collaborative
learning and teaching approach.



To design and applied strategies and material based on collaborative
learning and teaching approach.

This monograph is made up of the previous introduction and three chapters. The
first chapter “Theoretical Framework” is organized in five main steps: The learning
and teaching processes, mixed level groups, the collaborative approach and finally,
the material design. To talk about the topics mentioned before, it was necessary to
base our research on important authors who have written about that, some of them
are: Douglas Brown, H.H. Stern, Rebecca Oxford, Richard and Rodgers and
Jeremy Harmer. We also focus the collaborative approach and the mixed level
groups on a recognized author called David Nunan and finally the materials design
was developed taking into account Brain Tomlinson ideas.
To develop the second chapter “Methodological Framework”, we found a very
interesting author Robert Stake, who wrote a book about the type of research we
chose to work, it was: the case study research which is pertinent to study a
particular issue, and the methodological process was designed keeping in mind all
the steps the type of research and the approach indicated to follow. To complete a
little more the information about the type of research it was necessary to take into
account another important author called Roberto Hernandez Sampieri, who has
also done many studies about different kinds of research.
Along the third chapter “The proposal for teaching English in mix-ability groups
through Collaborative Approach”, we showed the material which was created

based on Brian Tomlinson and David Nunan theories, in order to make a class a
little more interactive and attractive to students who need to be involved in their
own process, to gain confidence and also feel encouraged to improve day by day,
and make the learning an easy task.
Bearing in mind all what we mentioned before, we thought that it was quite
necessary to create an English course that caters the necessary requirements to
have a good proficiency level and facilitates the teaching and learning language
processes, so this project pretends to involve the problematic we could see during
the observations done, in order to offer a possible solution to solve it.
We designed this proposal thinking of helping English teachers and students, take
advantage of each other, developing the communicative competence, interacting
with their partners and also increasing their confidence, in order to facilitate the
process. We took all those aspects into account because we thought that it is
important to be conscious of the language social aspect which means that it cannot
be developed if it is not practiced, thus it is not possible to see classes where the
teachers are the only ones who practice the language, make the students feel no
options to learn it; therefore teachers need to involve students because they are
the center of the teaching and learning processes, they need to participate actively
for them to know what aspects are difficult and prove that they are able to do it.
We really hope these contents can be useful to have better classes and improve
the English proficiency level, as it is required nowadays to be competent and face
the world needs easily.

ABSTRACT
English language teaching and learning have become complex processes due to
the misunderstanding teachers have about them. The learner is the center of the
process, so is he who has to practice the language in order to develop skills and
get the necessary confidence to make easier the process exchanging information
through the interaction with their partners ; the teacher is just a facilitator who helps
students reach their goals. Bearing in mind this, this proposal will try to show how
teaching and learning English can be improved through the collaborative approach
which takes into account the language social aspect and involves mix-level groups
of students in their own processes, allowing teachers create the appropriate
environment to develop a communicative competence in a natural way in absence
of the English context.
Key words: practice, skills, confidence, interaction, mix-level, competence, communicative, natural

RESUMEN
La enseñanza y el aprendizaje del idioma inglés se han convertido en procesos
complejos debido a la incomprensión de los mismos por parte de los profesores. El
aprendiz es el centro del proceso, de manera que es él quien debe practicar el
idioma, con el objeto de desarrollar habilidades y obtener la confianza necesaria
para facilitarlo, intercambiando ideas con sus compañeros a través de la
interacción con los mismos; el profesor es un facilitador que ayuda a sus
estudiantes a alcanzar sus objetivos. Teniendo en cuenta esta información, esta
propuesta tratará de mostrar cómo los mencionados procesos pueden ser
mejorados a través de “Collaborative approach”, el cual involucra estudiantes, que
poseen diferentes habilidades, en su propio proceso, permitiendo que el profesor
tenga un adecuado ambiente para desarrollar la competencia comunicativa de
forma natural en ausencia del contexto del idioma a enseñar.
Palabras claves: practicar, habilidades, confianza, interacción, multi-niveles, competencia, communicativo,
natural

CHAPTER I
THEORETICAL FRAMEWORK

Along the language learning and teaching history many strategies have been
applied without any result because of the misunderstanding of information about it.
The general results have been showed that it is not enough to teach students a big
quantity of structures, but the most important is to make them learn how to use
them, thus teaching and learning process have to be focused on practice activities,
undoubtedly limit these processes to the rules system is not worth.
Studying a language implies to develop a communicative competence which
means to have the ability to communicate and communicating is exchanging
information between two or more individuals, but most of the classes are not
interactive, the only person who speaks is the teacher and the learner is just
listening to him, some teachers are afraid of making conversation practice due to
the different levels that they can find in a classroom forcing the students to be
passive agents.
In contrast to the ideas mentioned before this proposal pretends to show how
teaching and learning English can be a successful process bearing in mind the
language social aspect, so collaborative approach is an important tool to motivate
students producing new information interacting with their partners, creating in this
way the appropriate environment to develop a communicative competence in
absence of the English context. In addition students will share ideas with many
other students who will have a different English level of knowledge taking mutual
advantage from it.
This chapter is organized in five main steps, at the very beginning the learning
process will be described, after that the teaching process will be explained, as well
as the mixed level groups and the Collaborative Approach. Finally, the material
design will be mentioned.

1.2 General Aspects about Learning
Learning is a complex process that is why many authors, researchers and scientist
have studied the topic. However for the purpose of this monograph, some of them
will be considered below:
On the one hand Brown (2007) defines learning as an acquisition process which
involves information retention, memory, storage systems, cognitive organization
and a conscious focus on external and internal events. He has also said that
learning is also a change in behavior which develops new capacities, skills, values,
understanding, and preferences.
On the other hand Diane E. Papalia et al. (2001) defines the learning as a lasting
change in the behavior which happens as a result of the experience, which means
that the behavior changes determine that the learning is in process.
Apart from the definitions mentioned before, it is also necessary to mention some
learning theories that have appeared. These theories show how internal and
external factors take place during the process. Some of them are mentioned below:
There are many theories about learning some of most important are:

Behaviorist: Bearing in mind what Brown (2007) has said, the main contributors
who made part of this group were Paulov and Skinner. In this theory the behavior
is described as an answer of the experience, it means that the context influenced
the learning process. Behaviorists thought that the human beings learn about the
world the same way as other animals, reacting to the environment conditions.
Students in this case are passive, dependant and non creative. The principle of the
behaviorism is the “stimulus-response”. Each one of the contributors had a point of
view of the learning process, Paulov for example said that learning is the formation
of association between stimuli and reflexive responses and Skinner that learning is

developed by repeating a behavior which has been reinforced or omit one that has
been punished.
Cognitivist: According to Diane E. Papalia et al. (2001) there are two main
principles in this theory: the memorization is a processor of information and the
previous knowledge plays an important role in the learning process. Those
principles make the brain work to get knowledge; it means that it is not only about
behavior, it goes beyond it.
In addition, Piaget (cited in Papalia et all 2001) said that learning is a result which
comes up from mental and physical growth and the experience; the development is
before the learning process and opposite to this definition Vigotsky (cited in Papalia
et all 2001) said that learning processes lead development, that means that
learning mainly occur through social interaction and language. Brown (2007) has
also mentioned an important author called David Ausubel who extracted some
ideas from the constructivist theory which says that the human being sorts his
world out according to the experience, so the knowledge constantly changes
depending on the new information that is found. He said that a person can learn
and keep the new information if it has a relation with the information he already has
in mind. It means that the new information have a meaningful learning. The
importance to have this meaningful learning is that a person can retain the
information longer, can get more knowledge and the information obtained can
make easier to understand the new concepts.
Constructivist: Brown (2007) has mentioned an important psychologist called Carl
Rogers who has an interesting point of view about learning; he also shares some
views with Vigotsky about the social and interactive nature of learning. This
psychologist said that the goal of education is the facilitation of change and
learning, it means that to learn how to learn is more important than being taught
about a special topic selected by the teacher; consequently teachers have to be
facilitators establishing good interpersonal relationships with students.

1.1.1 Types of learning and learners
Theories of learning are not enough to explain all the types of learning human
beings use, that is why according to Brown (2007) there are eight types of learning,
which are: Signal learning: student learns to answer to a signal. Stimulus-response
learning: student responses to a stimulus. Chaining: student acquires a chain of
stimulus-response. Verbal association: student acquires verbal chains. Multiple
discrimination: student learns to make different responses to different stimuli.
Concept Learning: student learns responses to stimulus even though students are
different. Principle learning: chains of concepts which organize behaviour and
experience. Problem solving: the concepts acquired are combined to face the
world.
It is also worth to mention the four different learner types according to Willing (cited
in Richards 2001): Concrete learners: These learners prefer learning by games,
pictures, videos, pair and talking by pairs. Analytical learners: These learners like
to study grammar, English books, studying alone finding their own mistakes and
learning through reading newspapers. Communicative learners: This group likes to
learn by observing and listening to native speakers, using the language as much
as they can, watching English TV programs. Authority oriented learners: These
students prefer the teacher explains everything, write everything in their notebooks,
studying grammar and vocabulary.

1.1.2 Learning styles
The learning process depends on the mental capacity that is why it is common to
see several problems people have learning a foreign language. Every person has a
different way to learn and when they want to learn something, they try to do it using
their own methods; those preferences determine learning styles which are very
important to this proposal because they facilitate the way to teach a language that

means that the teacher has to analyze students’ styles in order to help them
acquiring the English language, encouraging them in the learning process.
According to Joy M. Reid (1995) a learning style refers to “an individual’s natural
and preferred way(s) of absorbing, processing and retaining new information and
skills”. It is an internal characteristic so it is not used consciously. However, those
differences among people are the result of many factors such as: the motivation,
the age and the socio cultural context, anyway it is possible to find people with
similar characteristics who can start studying with the same conditions but after
some time they can show differences because they learn in a different way,
someone can be good writing or reading or speaking. In conclusion it can be
defined as the way people store or remind the new information. Those differences
have been classified in five groups:
The visual (spatial): If people prefer visual style, they like to use images, pictures,
colors, and maps to organize information and communicate with others. It is easy
to visualize objects and plans in mind. They also have a good spatial sense, which
gives a good sense of direction.
The verbal (linguistic): The verbal style involves both the written and spoken word,
so it is easy to express feelings and ideas in writing and verbally. These kinds of
learners like to play on the meaning or sound of words, such as in tongue twisters,
rhymes, limericks and the like.
The logical (mathematical): These learners use the brain for logical and
mathematical reasoning. They can recognize patterns easily, as well as
connections between seemingly meaningless content.
The social (interpersonal): This style allows communicate well with people, both
verbally and non-verbally. They listen well and understand other’s views.

The solitary (intrapersonal): they are more private, introspective and independent.
They can concentrate well, focusing on thoughts and feelings. They are aware of
their own thinking, and may analyze the different ways they think and feel.

1.1.3 Learning strategies
The styles mentioned before have consequently some learning strategies which
match with them and let students get their expectations through their own way to
do things, it means that each student has a different way to learn a language and
those ways make the learning process easier. Let’s see some definitions:
According to Stern (1983), the concept of learning strategy depends on the level of
commitment a student has in order to get his goal learning a language, which
means that he is going to use and find all the possible strategies to obtain what he
expects. Stern (1999) proposed five learning strategies:
Management and Planning Strategies: These strategies are related with the
learner's intention to direct his own learning. A learner can take charge of the
development of his own program when he is helped by a teacher whose role is of
an adviser and a resource person.
Cognitive Strategies: These are steps used in learning or problem solving that
require direct analysis, transformation, or synthesis of learning materials. In the
following, some of the cognitive strategies are exhibited: clarification / verification,
guessing / inductive inferencing, deductive reasoning, practice, memorization and
monitoring.
Communicative - Experiential Strategies: Communication strategies, such as
circumlocution, gesturing, paraphrase, or asking for repetition and explanation are
techniques used by learners to keep a conversation going. The purpose of using
these techniques is to avoid interrupting the flow of communication

Interpersonal Strategies: They should monitor their own development and evaluate
their own performance. Learners should contact with native speakers and
cooperate with them. Learners must become acquainted with the target culture
Affective Strategies: Language learning can be frustrating in some cases; because
of the feeling of strangeness, it can be evoked by the foreign language. In some
other cases, L2 learners may have negative feelings about native speakers of L2.
Good language learners are more or less conscious of these emotional problems.
Good language learners try to create associations of positive affect towards the
foreign language and its speakers as well as towards the learning activities
involved. Learning training can help students to face up to the emotional difficulties
and to overcome them by drawing attention to the potential frustrations or pointing
them out as they arise.
There is another author called Rebecca Oxford (1990), who has come up with
many ideas about this topic. She has said that learning strategies are specific
actions, behaviors, steps, techniques or tools that students use to improve their
progress in their foreign or second language skills development. She classifies the
learning strategies into two groups:
Direct strategies: these are strategies that involve the target language, they require
language mental processing: Memory strategies: help students store and recover
information. It is also called mnemonics, Cognitive strategies: they help the student
to transform the target language producing new information and Compensation
strategies: they let the student use the new language for comprehension and
production without taking into account the gaps in knowledge.
Indirect strategies: They support language learning without involving the target
language directly: Metacognitive strategies: they provide the students a way to
coordinate their own learning process using functions like: centering, arranging,
planning and evaluating, Affective strategies: they help students take control over
affective factors as: emotions, attitudes, motivation and values and Social

strategies: as language is a social behavior, this strategy helps students learn
through interaction
The general idea is that all students use learning strategies, maybe unconsciously
when they are processing new information and developing tasks in the language
classroom. The problems students faced doing their work in the classroom make
them find the fastest and easiest solution or way to do the things, in that way they
are working with their own learning strategies, but for doing this process successful
it is necessary to take into account some learners personal aspect: as Harmer
(1998) said the motivation has maybe one of the most important roles, since a
student really want to learn, he will have a positive attitude which involves him in
the subject he is studying, making the process easier and faster.

1.1.4 Learning English as a Foreign Language and Learning English as a
Second Language
Although the learning strategies explained before are useful to general language
learning, it is worth to make distinction between two of the most known ways to
learn English because it is important to know why they are different and why just
only the first one deal with our proposal:
Learning English as a Foreign Language (EFL) is defined by Brown (1994) as the
way people learn English in a country in which that language it is not the native
one, which means that the official language is not English. Consequently, there
are many difficulties for EFL learners, one of them is the degree to which their
native language differs from English; they usually produce mistakes in syntax and
pronunciation as a result of the influence of their native language.
Brown (1994) also said that Learning English as a Second Language (ESL) is
when English is learnt in a country in which it is the official language; so students
are in an English social context, making this process faster and easier. Besides

that, Ronald Carter et al. (2001), said that the term ESL not only refers to the cases
where the English is the native language, because there are many countries that
use English for educational, political and business purposes. He also mentioned
the difference between EFL and ESL; it is just the context in which it is taught due
to the need of using different materials, syllabuses and pedagogy.
As well as learning, teaching is one of the main aspects of this project, so it is
necessary to know about the most important theories.

1.2 General Aspects about Teaching
Brown (2007) has mentioned that the traditional definition of teaching says the
teacher is who transmits the knowledge, he is the source of this knowledge and the
student is just a quiet recipient; for him, it is an activity composed by three
elements: a teacher or a guide, students and the knowledge object. However,
according to the constructivist theory, the teacher is not the only one who has the
knowledge, students and teachers help each other during the teaching process. In
fact, some important authors as Vigotsky have said that the teacher’s role is really
significant, his role is not only to send a great quantity of information to the
students, his main objective is to help them discover the new knowledge by
themselves in a socio cultural environment -collaborative way-; that is why teaching
a language requires a real commitment in order to make them learn in an attractive
an easy way.
In addition, Brown (2007) also said that it is not possible to talk about the teaching
process apart from the learning process, for him teaching is “guiding and facilitating
learning, enabling the learner to learn, setting the conditions for learning” so taking
into account the way a learner learns, a teacher can determine the teaching style,
approach or method and classroom techniques. Other important author as Harmer
(1998) mentioned some important elements which are necessary for a successful

teaching and also learning in class, they are: Engage: in which teachers try to
wake students’ interests. Study: in this element, students are asked to concentrate
in a small aspect till study it very well. Activate: it contains some exercises and
activities design to use the language in a communicative way.
On the other hand, Richards and Rodgers (2001) have said that for many years the
teaching process has been focus on the role of the grammar, the development of
accuracy and fluency, memorization, effective learning strategies, techniques for
teaching the four skills, the role of the materials and the vocabulary, etc, For all
that, the teaching profession is always exploring new options to make this process
more effective and as a result of that exploration, for teaching a language is
necessary to apply teaching and learning principles which make the body of the
classroom practices, that body is known as a method or an approach which are
chosen depending on the students needs. But according to Richards (2001) the
teaching success depends on how the learners are considered during the planning
process, for instance, he recommends that learners must understand what the
goals of the course are because they have to participate in the decisions that are
related with their learning process, their views have to be taken into account by the
teacher in order to give them all the necessary support during the class, making in
this way the motivation factor easier. Other important aspect he mentioned is to
considered how learners learn (learning styles) looking for a better understanding
between teachers and learners.
As teaching a language is one of the most important topics mentioned in this
research, it is necessary to remind a brief part of the language teaching history in
order to understand the evolution of the language throughout the time and the
different methods which have been used for teaching it, so they could be
contrasted with the methodology proposed for this proposal.

1.2.1 Language Teaching
According to historical researches, Latin was the most important spoken language
500 years ago, it was also the language that dominated the education, religion,
politic and the trade relationships in the western world; nevertheless, in the XVI
century, language like Italian, French and English, became more popular due to
the political changes in Europe, and gradually, Latin was finally the dominant
language.
As a result of it, Latin became a subject into the school curriculum, where the
student studied its rhetoric and grammar which became the model to teach a
foreign language. In XVI, XVII and XVIII century, Latin was rigorously taught in
England through grammar exercises, verb conjugation, translation and writing
sentences as practice of it.
One of the most outstanding language teachers and methodologist in during XVII
century was Jan Comenius, who published several books which show his teaching
techniques, some of them were: To use imitation instead of rules to teach a
language, to make students repeat after the teacher, to teach vocabulary gradually,
use limited vocabulary initially, to help students practice reading and speaking and
to teach language through pictures to make it meaningful. Some of these
techniques show that teaching a language requires active students; they have to
be involved in their own learning process although not all the teachers believe it.
As Richards and Rogers (2001) have said, the most important goal during the
language teaching history has been the search for new and better ways to teach a
second or a foreign language. To find those ways, it was necessary to involve all
the things that are part of a teaching process such as: the role of the teacher,
student, the materials, the grammar, and the development of skills, the learning
theories and the strategies used for teaching. The results of that process were
methods that refer to instructional designs based on theory of language and

language learning, and approaches which are sets of principles that are used as
teaching language basis. Those methods and approaches are:
Grammar Translation Method (GTM): The GTM studies a language making a
detailed analysis of the grammar rules; this knowledge is applied to translate texts
and sentences. Reading and writing have more attention than speaking and
listening. The memorization has an important role that is why, this method can be a
hard way to learn a foreign language since it requires memorizing long lists of
grammar rules and vocabulary where perfect translations are expected.
Direct Method: This method is also called natural method; it appeared during the
19th century when some reforms were required. In this case, teachers are not
focused on grammar explanations, they must use the foreign language in the
classroom and one of the main characteristic is that it does not allow students
speak in their native language, the grammar is taught inductively, vocabulary is
taught using pantomiming, realia and other visuals; correcting pronunciation and
grammar are emphasized.
Oral Approach or Situational Language Teaching: The speaking skill is
emphasized in the Oral Approach, the material has to be taught orally, after that it
can be showed in written form, teachers use the foreign language during the class,
to teach grammar it is necessary to start with the simple forms, in order to get
difficult ones gradually. The vocabulary is taught by the reading comprehension.
Reading and writing are introduced when students have enough lexical and
grammatical knowledge to understand it. The teacher’s role involves question,
commands and other ways to elicit right sentences from learners, he is a skillful
manipulator; the learner has just to listen and repeat what the teacher says and he
has no control over the themes he has to learn.
The Audio-lingual Method: This method of teaching languages is similar to the
direct method because it says that students have to be taught using the target
language in order to develop language skills more effectively. It also advises that it

is necessary to study cultural aspects to understand the meanings the words have
for a native speaker and it is important to create good habits, memorizing
dialogues and correcting mistakes because language learning is basically a
process of mechanical habit formation. The teacher’s role is central, he has to
dominate the method and has to use the target language and vary the tasks to
keep learners attention. The learners are directed by the teacher and his
techniques in order to produce responses to a stimuli, in this case they are not
encouraged to have interaction because it can lead to mistakes.
Total physical response (TPR): This method is based on the assumption that a
student, who is learning a different language, internalizes it through a similar
process to the native language development; this process allows a better listening
and comprehension before production. TPR is a method in which the physical
activity is very important to develop languages skills, although the motor movement
belongs to the right hemisphere and the language process belongs to the left
hemisphere, both combinations can have better results. The teacher plays a direct
role; he decides the teaching content and the materials. The learners are listeners
and performers, they are encouraged to speak and evaluate their own progress.
The Silent Way: The objective in the Silent Way is to give to the basic students,
oral and aural facilities in the target language. In this method the teacher does not
have to speak so much, as its name says teacher has to be silent but the student
has to produce all the language he can. If he creates or discovers by himself what
he has to learn it facilitates the learning process that is why in this case, learners
are expected to be independent, autonomous and responsible. Learning tasks
have a strong focus on pronunciation but they also look for encouraging students
to oral response. Repetition is used when students are learning sentences
modeled by the teacher but after they have practice exercise for freer
communication. Students also have to work cooperatively, in order to be
comfortable because they have to be corrected and correct their partners.

Community Language Learning (CLL): The CLL is a method in which students
work together to know the aspects of the language they are going to learn. In this
case the language is a social process so interactions between learners and
teachers are necessary to develop language skills but to make the interaction a
comfortable process it is necessary to turn the group into community. The learner
is a collaborator that is why the students who have acquire some knowledge can
be called knowers and the new ones will be called learners who depend on the
knowers at the beginning of the process, helping each other during the process. An
important aspect about this method is the creativity teachers need to develop a
class, they cannot work with conventional materials and they have to take into
account students needs and preferences to encourage them developing the
language. Teacher is a counselor or adviser helping students to understand their
problems.
Suggestopedia: It is a method based on a modern understanding of how the
human brain works and how people learn most effectively. It takes into account the
environment where students are learning because it mentions the importance of
the decoration and furniture of the classroom. Lexis is central in this method
because it makes emphasis on memorization of vocabulary and the lexical
translation is more important than contextualization. It also says that the teacher
needs to have an authoritative behavior to control manners and he has to create
situations in which the learner is most suggestible, he has also show the material
trying to encourage positive reception by students. In this method learners can be
taught at the same level of skill, it means that it does not matter if they study out of
class; they cannot manipulate or study the material.
Whole Language: The Whole Language Approach focus the language process on
a natural or real communication, it means that the social context is very important
because the knowledge they create interacting with their partners can be more
significant than topics that have been established in the materials. It is also a tool
for thinking where learners create meaning and learn by doing. The social context

makes them work in a collaborative way and also let them work in mixed groups
which have the same objective or a common project. The main idea of this
approach is to integrate all the language skills, the teacher is only a facilitator and
the student is self-directed using the context and his own experience to learn
easily. The teacher is a facilitator and creates a collaborative climate by negotiating
a plan of work with learners and the learner is a collaborator helping his partners,
they also evaluate their own process, he is self-directed, his own experience is
used as a resource for learning.
Neurolinguistic Programming (NLP): NLP is not a method; it is a theory or a
philosophy which tries to show how the mind works and how learners can learn
easier programming their minds to get what they want. It also refers to the verbal
and nonverbal communication which means that people interact not only verbally
but through their senses, beliefs and values too; those are resources that teachers
and learners can use to get their goals faster and easier. In this way, modeling is
one of the main characteristics of this theory just because programming learners to
think, speak and act to achieve their objectives can lead them to excellence.
Multiple Intelligences (MI): MI is a philosophy where human intelligence has
different dimensions to be developed in education. This theory was created by
Howard Gardner who defined intelligence as a set of skills that enable an individual
to solve problems encountered in life. He has identified eight intelligences, each
one related to a specific area of the brain. They are: Linguistic: The ability to use a
language creatively, Logical/mathematical: the ability to think rationally, Spatial:
The ability to form mental models, Musical: To have a good ear for music,
Kinesthetic: To have a well coordinated body, Interpersonal: The ability to interact
with people, Intrapersonal: To have self-confidence and self-understanding and
Naturalist: The ability to understand nature aspects. The teachers can be
curriculum developers, lesson designers, inventors; they are also encouraged not
to think of them as merely language teachers but contributors to the students’

intelligences development.

The same as the teachers, learners have to be

encouraged developing their own personality over the language learning process.
The Lexical Approach: In this approach the vocabulary has an important role;
words combination is more central than grammar functions and notions. A person
who is learning can get lots of words by reading and doing exercises that means
that it is necessary to know how to organize them (word collocation), in order to
make phrases or combine phrases. This approach also mentions some other
lexical units (idioms, similes, connectives, etc), which must be studied to
understand a language. The teacher needs to create an environment where
learners progress effectively and help them to find their own learning that means
that teachers does not have to think of himself as a knower and think of the learner
as a discoverer. Learners as it was mentioned construct their own knowledge
helped by the teacher.
The following methods and approaches have appeared since 1980; they are based
on the communicative approach and have similar principles. They are:
Communicative Language Teaching (CLT): The main goal of this approach is to
develop the communicative competence. It is based on some principles which
encourage learners to learn a language through real communication, fluency and
creative constructions are also necessary.
which

CLT has an important characteristic

the risk taking, where learners are encourage to learn from their own

mistakes, so when they are creating sentences they have to use strategies to
communicate the things they want and correcting the mistakes they have. The
teacher is a facilitator in the communication process among the students; he is also
a counselor and an analyst. In this case, the learner is a negotiator between
himself, the learning process and the learning object, in that way he is responsible
of his own process.
The Natural Approach: The natural approach is emphasized on the exposure or
input more than practice; language is viewed as a way for communication, that is

why this approach recommends taking enough time hearing before they produce
any sentence, so comprehension has a central role and the importance of the
vocabulary is stressed because it is necessary for construction and interpretation
of messages. In this case the way to learn a language is as its names says: natural
as people get the first language by listening and being exposed to communicate
messages. Learners take an active role in ensuring comprehensible input, they
decide when to start speaking, they active participants in communicative activities.
On the other hand teachers are main input generators but they cannot demand
speech from the students if they are not ready and not to correct students mistakes
and they also have to have a variety of class activities.
Collaborative Learning (CL): is an instructional approach. Its main characteristic is
to exchange information between learners in small groups made by students with
different levels of ability. This approach motivates students to acquire the language
sharing with their partners creating a positive classroom atmosphere. Group
activities are necessary to make all students participate through collaboration,
increasing the developing of skills. This approach will be deeply explained further
on.
Content Based – Instruction (CBI): CBI focuses the teaching on the content that
students are going to acquire; this content has to be meaningful, it means that it
has be based on students needs and interests, in this way it is possible to catch
students’ attention at all, so the information which is going to be given to students
must be more important than other aspect as linguistics ones. The activities and
materials have to stimulate students to think and to produce the target language.
CBI suggests authentic material where students have to understand, interpret and
evaluate the information, thus teachers have to select this material and adapt it to
the class to get the CBI objective. The CBI learners are autonomous, they can
participate selecting the subject contents as activities and topics and the teachers
are instructors, they have to create learner-centered classrooms and student
needs analyst.

Task-Based Language Teaching (TBLT): Some of its principles are part of the
Communicative Language Teaching just because TBLT looks for developing
communicative competence through real communication. The innovation in this
approach is to employ tasks as an important tool to promote the language learning.
Depending on the task students can develop an authentic language that is why it
proposes to use authentic materials which could be newspapers, television,
internet, etc. Students work in a collaborative way because the conversation has
an important role in TBLT for developing language skills. The learners’ roles are:
group participant, monitor their own progress and they are innovators while the
teachers are tasks selectors and creators taking into account students needs,
interests and language level.
Since English started being taught, it has been teaching using the methods and
approaches briefly explained above; nevertheless some of them differ between
them because their principles are addressed to a specific way to learn a language
as it was explained before: Learning English as a Foreign Language (EFL) or
Learning English as a Second Language – ESL
ESL and EFL main difference is the social context which plays a huge role in the
English learning and teaching process; by the way some of the approaches and
methods briefly explained are designed bearing in mind the proficiency learners’
need that means that some of them are not appropriate for ESL or EFL students.

1.3 Mixed-Level Groups
As well as the topics mentioned before are relevant to develop this proposal,
another aspect that has to be mentioned is that groups of students are not the
same, it is common to see students which have different English abilities into a
same group, some of them with advanced knowledge and well developed
communicative English skills whereas other learners which skills are not equal, this

kind of group is called Mixed-Level which bears in mind the differences among
students, in this case the teacher needs to create strategies in order to handle that
mixed level groups what it is not easy at all.
According to David Nunan (1996) working with mixed level groups seem not to be
easy, it requires teacher training and well-prepared classes to avoid students get
bored or frustrated depending on the level in which students are, it means that if
advanced students have to work on the same activity that the beginners, it is going
to be bored for them; in addition, they feel they are wasting time doing what they
already know, or if beginners work in advanced English tasks, obviously they are
going to feel uncomfortable, and may be they will get frustrated.
Other important issue to keep in mind according to Nunan, consists that actually
the students have different degrees of aptitude for learning languages; so it is
necessary to know the factors which can differentiate them. Some of the main
factors are: the educational experience which is a variance of student’s
background due to the fact that all of them have different experiences into the
classroom, other aspect is the culture of origin because the learners’ cultural
context has an important influence in to their English learning process. The
individual factors, where teachers should be alert about students’ stereotypes; it
means that each has an individual learning process; for instants, the younger
learners are able to learn easier than the older ones. The companionship and
support are also mentioned, as well as the methodology, one of the biggest
problems that teachers have in multilevel classes finding an appropriate way of
giving their classes for all of students without making them feel bored or lost in the
classes. The ccurriculum, assessment and evaluation are necessary to make
placement test to know what students know and have a control about their
progress. The preparation has an important role, since teacher needs a serious
preparation to manage those kinds of groups due to the fact that to prepare
classes for mixed level groups are really difficult, they demand some well done
strategies; so taking that into account teachers have to get an appropriate material

for these classes. In this case, the learning process is the students’ responsibility
and the interaction is an important advantage for the beginners to be helped by
advanced students.
Some of the strategies used in mixed ability classes that help teachers to handle
these groups in which there are students in different English level proficiency are:
on the one hand, the warming-up activities and work groups who at the end of
each task should participate talking about it, after that intermediate and advanced
students can work autonomously and elementary students can be guided by the
teacher, then supporting intermediate and advanced students is necessary; finally
all the students should be involved in a final activity. The advanced students can
be used as “helpers”, in that way these students can take advantage of reminding
basic knowledge, and the beginner ones can get extra help not only from the
teacher, but also from the advanced students
On the other hand, Harmer (1998) explained how the seating arrangement can
help to a success process. He showed different ways of arranging a class, they
are: Orderly rows: In this kind of organization the teacher has a clear view of all the
students which makes discipline easier. It also implies that the teacher has to work
with the whole class. Circles and horseshoes: In these cases the teacher’s position
is less dominating; however this way let students and teacher make eye contact
increasing the possibility to share feelings and information through talking.
Separate tables: This way let teacher work in a table while the students are doing
their own work so it seems to be a group of people working autonomously.
Whatever the seating arrangements in a classroom, the students can work in
different classroom organization in which they can find some types of group work
as Nunan said, these organizations are: - Informal learning groups are ad hoc
temporary clustering of students within a single class session. Informal learning
groups can be initiated, for example, by asking students to turn to a neighbour and
spend two minutes discussing a question you have posed. You can also form

groups of three to five to solve a problem or pose a question. You can organize
informal groups at any time in a class of any size to check on students'
understanding of the material, to give students an opportunity to apply what they
are learning, or to provide a change of pace. - Formal learning groups are teams
established to complete a specific task, such as perform a lab experiment, write a
report, carry out a project, or prepare a position paper. These groups may
complete their work in a single class session or over several weeks. Typically,
students work together until the task is finished, and their project is graded. - Study
teams are long-term groups (usually existing over the course of a semester) with
stable membership whose primary responsibility is to provide members with
support, encouragement, and assistance in completing course requirements and
assignments. Study teams also inform their members about lectures and
assignments when someone has missed a session. The larger the class and the
more complex the subject matter, the more valuable study teams can be.
The information mentioned previously let us see the importance of students –
students’ interaction as well as teachers – students’ interaction, it means that is
necessary to choose a method or approach which allows students and teachers
get their goals; the approach that better fits into mixed level groups is collaborative
learning since its main objective is to search in a collaborative way the teaching
and learning process as you will see forward.

1.4 General Aspects about Collaborative Language Learning and Teaching
Approach.
Learning and teaching are complex processes so it is necessary to find a way to
make them easier and successful. The collaborative approach let us show how
these processes can be improved bearing in mind the social aspect language has,
it also involves groups of students which have different ways to learn and develop
skills; besides that, this approach allows teacher and students work in a

collaborative way learning from each other, which means that teachers, learners,
researches and curriculum specialists can collaborate themselves during the
process of language education. The cooperation is very important between them in
order to create situations which make them teach and learn from each other, which
should be the main purpose of the education. Bearing in mind these ideas it can be
defined as an approach that creates an environment of cooperation; teachers and
learners learn from each other. The student is the centre of the class, he is
involved in his own process; it means that the interaction is one of the most
important tools to have a successful skills development.
As it was mentioned before learners are different and learn in different ways, it is
necessary to take those characteristics into account during the curriculum
organisation in a school because those differences need to be covered by the
methodology or strategies chosen, that is why the collaborative way could offer the
opportunity to involve all those differences and makes easier the learning and
teaching process. According to this, David Nunan (1992) had said that despite the
problems and difficulties involved it was found that collaboration encouraged
learners to: learn about learning, to learn better and to increase their awareness
about language, and about self, and hence about learning; to develop, as a result,
metacommunicative as well as communicative skills; to confront, and come to
terms with, the conflicts between individual needs and group needs, both in social,
procedural terms as well as linguistic, content terms; to realise that content and
method are inextricably linked, and to recognise the decision – making tasks
themselves as genuine communicative activities.
Through collaborative learning students can work as a group or a team in order to
get the objectives each one has, but it is necessary to take care with the
competitive learning that exists when one student can achieve his goal and the
other students fail to reach the other goals.

Competitive learning has different types between individuals or between groups. It
has had many oppositors because there is always only one winner, all other
students fail, so it could be destructive in some cases and it can cause students
lose motivation. Groups can have competitions separately from one another. This
is one strategy to increase the number of winners in the class.
David Nunan (1992) mentioned Armstrong who made a list of the strengths of
collaborative teaching approaches to pedagogy: Team teaching permits team
members to take advantage of individual teacher strengths in planning for
instruction and in working with learners, it spurs creativity because teachers know
they must teach for their colleagues as well as for their learners, facilitates
individualized instruction because it is possible to provide learning environments
involving close personal contact between teacher and learner, provides for better
sequencing of increments of instruction because perceptions of an individual
teacher must be verified by at least one other team member and it builds program
continuity over time. Team teaching programs abide. Specific teachers within a
team do not.
There are not so many studies made about collaborative teaching, and there is not
so much information about it but the results reported said that to make it effective,
it is necessary that teachers have an appropriate training and support in order to
develop skills and also the time to program their classes and review their teaching.
So the only way collaborative teaching can be successful is if teachers posses or
are given skills appropriate to the innovation; if they are given time to implement
the innovation; and if they have appropriate administrative and managerial
arrangements and mechanisms are developed in tandem with the pedagogical
innovation.
All the things mentioned before make teachers reflect about their practice and the
relation between them and their colleagues, learners and researches and make
them conscious about the importance to have a better preparation about their

profession, David Nunan (1992), showed some alternatives along his book about
collaborative approach. Learning, teaching and research can be enhanced by an
extension and redefinition of the role relationships of learners, teachers and
researchers. In particular, teachers can be researchers and learners can embrace
the roles of researcher and teacher. Team teaching is a difficult, but not an
impossible, way of organising teaching and learning, even in cultural contexts
where such modes are largely unknown, and the benefits for teachers and learners
far outweigh the extra effort involved. In order to understand and appreciate the
complexities of the language classroom, it is important to study processes of
teaching and learning where they actually occur, that is, in the classroom itself.
Teachers, learners, researchers and teacher educators all have different voices. It
is important for modes of teaching, learning, and research to evolve in which all of
those voices can be heard.
Nunan (1992) talks about a study made by Viljo Kohonen which shows the
importance to make learners conscious about their self-concept and view of their
role as a learner, the learning process and the learning tasks, in order to make
them identify their own way of learning and encourage them in their own process,
Experiential learning theory which invites to pay serious attention to the importance
of the learners’ subjective experiences, attitudes and feelings, not only for their
personal growth but the learning process because this kind of experience may help
them improving their views of themselves as learners making them better learners.
Kolb explains the experiential learning through his model:
Concrete experience: Involve personal
experiences and an emphasis on feeling
over thinking.

Observation and reflection: focusing on
understanding the meaning of ideas and
situations

Figure No. 1. Model of experiential learning
Abstract concepts: using logic and a systematic
approach to problem-solving

Testing in new situations: practical application.

The experiential learning has two important parts, the self-directed learning and the
intrinsic motivation which encourage learners who feel able to have more
responsibilities each day, so according to Nunan (1992) for Kohonen the
justification for experiential learning is that: It facilitates personal growth (Personal
awareness, responsibility, autonomy, personal decisions), it helps learners adapt to
social change: during the school process teachers should prepare learners to live
in a society, it takes account of differences in learning ability: this suggests taking
into account the learners who can process faster than other and those who cannot
in order to have more flexible learning arrangement and it responds to learner
needs and practical pedagogical considerations.
According to this as student’s doubts cannot be solved by the imposition of
grammar rules, non contextualised situations or depersonalised tasks; they also
show the advantages collaborative work has, because in that way students can
make the new knowledge more important for them doing it by themselves.
There are many other researches who have talked about collaborative learning,
one of them was Ted Panitz who according to Nunan wrote an interesting
definition: “Collaborative learning (CL) is a personal philosophy, not just a
classroom technique. In all situations where people come together in groups, it
suggests a way of dealing with people which respects and highlights individual
group members' abilities and contributions”.
Bearing the previous definition in mind, collaborative learning consists in having
students work in groups in order to give them the opportunity to learn and help
each other through activities, tasks, projects that involve them into a common goal;
in addition, the students feel more comfortable and motivated when they work in
groups and not in isolation.

The students have to be aware about the benefits of working in groups, the teacher
must tell them how to work collaboratively, they can help each other with the
difficulties they could find a long the task or project, complete assignments, study
together for tests and exams, the group can benefit from the knowledge of each
member of the group, course mates’ comments and peer teaching – explanations.
That is why, through collaborative learning, the teacher is supposed to develop
strategies that permit to conform groups of work in which for each group should
have an advanced English student who could help his/her partners, along the
activity that the teacher gives to each group.
According to Nunan (1992) Johnson, Johnson and Smith, proposed three types of
group work, they are: The informal learning groups which consists in giving to the
students a topic to discuss in groups of three or four during a period of time; his
informal learning groups of work can be done in whatever single class. The formal
learning groups: In this type of group work, the students have to complete a
specific task; it could be a project, writing work, presentation, roll play and so forth.
This task can be developed in a class session or it can spend a week, and the
study team that requests a long term groups which have to work on a big project or
task where every member of the group is responsible for each single step of the
project or assigned task. It can spend several weeks or a whole semester.

It is important to the class to be clear about the rules of developing of the work
among the members of the groups, the teacher’s requirements and how the project
or task will be graded.

As collaborative learning means to work in groups, the teachers have to be aware
of the way to organize; each group should be formed keeping in mind the following
aspects:

Heterogeneity: It means that it is important for groups of work to have a variety of
members with different skills in order to integrate them making the students help
each other. In this heterogeneity groups is common to find verbal and quiet
students, students who work a lot and students are passive.
Self – selected: Sometimes the teachers allow students to choose their own
members to form a group of work where each student feels comfortable to work
along the task. The responsibility in a self – selected group is entirely of the
students; even so, there is a risk when the groups socialize too much and the
members of the group self – segregate. On the other hand, self – selected groups
work better into small classes.

Group size: According to Nunan (1992): Cooper, Johnson, Johnson, and Smith,
Smith, the amount of members in a group is important due to the fact that if the
group has many members, the opportunity of participating decrease in each
member; although, in a small among of members, he opportunity of working
increase; three or four members per group is advisable.

Keep groups together: It is advisable to keep the group together spite of the fact
that the members of the group cope with some troubles among them and they
request to break the group up. In that case, the students have to learn how to cope
with those unproductive interactions.

How to help groups to process: First at all, the teachers should ask to the groups to
think up a plan of work, after that, the teachers have to review each group and
discuss with them about the plan and guide he students.

Nunan (1992) again mentioned Walvoord who recommended that each member of
the group should give an anonymous assessment to the teacher in order to inform
which member of the group shirked which ones worked even doing extra work. In

that way, the teacher will be able to grade each member’s participation into the
task or project. For avoiding shirker in to a group of work, it is advisable to keep
groups at three students, due to the fact that in a small group it is hard to find a
shirker, it is also important to make the group entirely responsible about the
unproductive member into the group and let them find their own way to handle it. In
the event of there is a shirker into a group, it can dismiss that member by majority
vote; the student who is dropped from a group must find another group or take a
failed grade.

To assure an equal effort among the members of the group, it is advisable to split
activities into in which each student takes the responsibility for his/her part of task
or project.

On the other hand, there are other strongly related issues about mechanisms of
collaborative learning, they are not independent among them, and some of those
issues may be part of the same cognitive processes. They are:

Disagreement and conflicts: To work in group means to exchange ideas among the
members and discuss them in order to get an agreement, into that kind of
interaction, the disagreements are common to happen. It is explained within the
socio – constructivist theory made by Doise, W. & Mugny, G. in 1984; that is an
extension of the Piagetian concept of conflict between students’ points of view,
beliefs and their actions in the world. According to this theory, when there are
different points of view about an issue among the members of the group, it cannot
be called conflicts itself; due to the fact that those differences help the group to find
the best option to carry on the task or project successfully.

(Self-)explanation: When there is one or maybe two advanced students in to a
group, it is easy to identify the latter students who can take advantages from the
advanced students’ knowledge, and what is more interesting is that the

knowledgeable members do also benefit from collaborative learning due to the fact
that the advanced students’ explanation improve their knowledge. This effect is
known in the cognitive science literature as the self – explanation.

Appropriation: Appropriation results from the opportunistic feature of collaborative
learning; it occurs when in to a group there is a student who is more skilled on the
task to be performed and there is other who is not, in that way, when the skilled
student attempts to the not skilled student’s ideas into the task or project. The
learning occurs in the not skilled student whereas he or she reinterprets his or her
actions and the way how the skilled student appropriated them.

Shared cognitive load: when a group of work is conformed, and the members get
together to start working, they share the cognitive burden implied in to the task o
project, they also distributes the cognitive sub - task spontaneously among them.

According to Nunan (1992), it is also necessary to study some of the conditions in
order to make the collaborative learning groups work appropriately, keeping in
mind those conditions, the students and teachers could work successfully on the
assigned tasks or project.

The Conditions for Effective Collaborative Learning are:
Groups’ composition: There are many factors that determine the efficiency of
collaborative learning; some of them are the age, the levels of participants, the size
of the group and the differences between students.It is advisable to form small
groups, they seem to work much better than large ones in which some members
do not participate actively. Into small groups the teachers can take care that all the
students participate and avoid that no learner left out the interaction.

Task features: Each task or project has different characteristics that require
conditions as Dillenbourg and Daniel tell: “The effects of collaboration vary
according to the task. Some tasks prevent the activation of the mechanisms
described above, while other tasks are appropriated. For instance, some tasks are
inherently distributed and lead group members to work on their own, independently
from each other. Interaction occurs when assembling partial results, but not during
each individual's reasoning process. Without interaction, none of the described
mechanisms can be activated. Some tasks are so straightforward that they do not
leave any opportunity for disagreement or misunderstanding. Some tasks do not
involve any planning and hence create no need for mutual regulation. Some tasks
cannot be shared, because they rely on processes (e.g. perception) which are not
open to introspection or on skills (e.g. motor skills) that leave no time for
interaction.”

Apart from the information mentioned before it is also necessary to that teaching
English as a foreign language, involves many important aspects which are referred
on designing material and strategies to guide the learners acquiring a good English
proficiency, it means, the English learners have to work on accuracy and fluency
itself, that is why, it is important to mention some information about the material.

1.5 The Importance of Adopting Material
The material for English students as a foreign language must try to involve the
learners in a total English immersion practicing, due to the fact that those students
do not have the opportunity of living in a real English context. In this sense, the
teacher must keep in mind the importance of strategies to get the learners using
the English language inside the classroom as well as outside of it. That is why,
teachers should know that it is possible to take advantage of students who have
good English skills, in other words, the advanced students can become “helper

teachers”, it means that those students can keep on their own English learning
process and they can also do a feedback when they help beginner learners.
Nevertheless, in order to do that it is necessary to apply material which must be
well designed to allow all learners to interact constantly.
According to Brian Tomlinson (1998), developing material for teaching language
involves two important aspects, the first one is related to academic field, in which
material design has to include evaluation strategies for the students learning
process and the material itself. The second one is about practical undertaking; it
concerns the production, evaluation and adaptation of language teaching material.
The material for teaching a language should include the elements and strategies
that can help students to learn the language target. At the present time, we can
see a lot of material for helping English learners; among them we can mention
textbooks, students books, CD-ROMs, even Internet is one of the most common
tools for studying languages; thus, nowadays teachers can use all these stuff in
their classes, even so, the teachers must take into account that sometimes, and
depending on student’s needs, it is necessary to select different exercises from
several books in order to satisfy student’s needs.
Brian Tomlinson (1998), talks about material adaptation as an important factor to
make pertinent changes into a particular material in order to make it more suitable
for each particular kind of learner.
Jo McDonough et al. (2003), also says that teachers have to take into account
some factors in order to plan a class and adapt material, some of the aspects he
mentioned are: teachers’ level, experience and attitude, the number of students,
resources available, time, socio-cultural environment and procedures.
What it is relevant here, is to take into account that each student learns in different
way; that is why, to adopt material is an important matter for teachers to get better
their teaching process, specially, when there are groups in which mixabilities is a

predominant characteristics, it means, that the material for supplying this kind of
groups, must cover a lot of different learners´ needs it also has to be designed for
taking advantage of advanced students to interact with beginners into a
collaborative work, which is the proposal in this monograph.
Developing material includes more than shows information about language, it also
involves many other aspects which are crucial for learning and teaching language,
according to Brian Tomlinson (1998) some of them are:
It is well known that the most language learners are afraid of communicating in a
new language; they avoid making mistakes due to the fact that it makes feel them
uncomfortable, it might become an enormous obstacle for developing their skills
into the language target.
Tomlinson (1998) disagrees with those material developers who attempt to help
learners through a process of simplification. They encourage students through
easy tasks and by getting them to communicate into a new language using simple
language, however, the students become aware that they are not really using the
language and their success is just an illusion, and learners may feel frustrated;
reducing their confidence, so it is advisable to build learners’ confidence through
activities which help them to develop their skills slightly, and take them into
stimulating tasks, difficult activities but achievable for them to develop; all those
activities, have to involve the learners into imaginative, creative and analytical
situations, in order to help the students to develop their confidence and their skills.
Jo McDonough et al. (2003), said that adapting material means doing some
changes that are necessary to improve the teaching and learning processes, so
according to them it means personalize, individualize or localize the contents.
Personalizing refers to focus the material bearing in mind students’ interests.
Individualizing means taking into account students’ individual and collective
learning styles and localizing refers to the geographical location; it means that

takes into account situations or vocabulary that works in the country or city where it
is developed.
Summing up, to design material is a matter that includes not only information of
language, but also strategies which allow the learners to be confident along their
learning process. Furthermore, the designed material has to contain relevant
information which be significant for learners, in other words, the material has to be
strongly related with “real-life”, in that way, the learners will be able to see how
useful the new language is; even, to show teachers that a good teaching process
does not only depend on the material but also the usage the teachers do of it.
Other relevant aspect with material design, according to Bolitho (Cited in
Tomlinson 1998), is concerned with learners’ self-discovery, it means that material
has to give the opportunity to the students to discover new stuffs about language
through activities which they can be interested to invest effort and attention in
learning.
Moreover, materials should be designed bearing in mind that learners have
different learning styles; consequently, to design material should include every
single learning style, otherwise, there will be many students which will not get their
achievement in the target language, as a result of it, a lot of students may give up
their interest in learning a new language.
The material design is a quite important aspect to guide the learners to acquire a
new language, taking into account learner’s learning styles, as well as their
different social context; likewise, material should be designed to provide
confidence to students and encourage them through activities which offer many
opportunities to learners in their English learning process.
Jo McDonough et al. (2003), has said that the best material developers or
designers could be the teachers because a good teacher is always adapting

materials in order to improve the class and facilitates the comprehension of a
specific topic to students.
As it was mentioned before the social context plays a vital role related with human
language communication; that is why, it is imperative that design material caters all
these learners’ needs in order to help students to get a high proficiency, it means,
that material not only has to provide knowledge about language, but also it has to
give the students enough opportunities for using the language interacting in
different common and daily situations. In other words, material has to develop
learners´ communicative competence; in that way, the students will be able to
express ideas, feelings and so forth, effectively and appropriately using the
interaction among learners at the same level and high level students too, all along
their learning language process, so the material for teaching is a crucial matter to
help students in their English learning process, that is why, the material to teach
must provide teachers and students tools for making English teaching and learning
easier.
The material could give students the opportunity to practice the language involving
them in real social situations. It is common to find a lot of grammar books which
provide exercises for practicing it, improving knowledge about grammar function,
but not enough practice to use the grammar into a real communicative way. In
other words, the students learn how to write using different grammar structures, but
the speaking practice with those grammar structures is not enough; hence, the
students take much time for using the grammar into a real conversation context. In
order to get it, and bearing in mind the principles of collaborative learning and
mixabilities groups, the material proposed in this monograph has been designed to
provide enough opportunities for students to use the grammar into a factual
conversation, where the students can “live” and understand English into a
constantly interaction among them and their teachers. It will help students to
acquire the language through interviews, oral writing reports, many and different
kinds of reading and presentations about them.

During interviews, the students have to interact among them using the target
grammar structure, in that way, the learners get a pragmatically use of English, the
students should interview around three or four classmates, and finally, they have to
answer the questions about themselves.
After that, the students have to give an oral report, where they use the target
grammar structure again, telling the teacher or an advanced student the
information they got. In that exactly moment, the teachers have the opportunity to
correct pronunciation, accuracy, fluency and so forth. In each oral report, the
teachers have to choose an aspect for helping students to improve their English,
then when the teacher considers the oral report was done correctly, he/she should
ask to the students for a writing report, in which the students must write the
information previously told using not only the grammar target, but also the
appropriate punctuation.
All the skills worked along this course have the same level of importance and they
are also related with the real life that is why, the readings are taken from
newspapers and magazines which show real social situations. After doing a
reading students will tell to their partners and teacher the information or main ideas
they got from it, they can also express their point of view and ask their partners
some questions, in order to have a conversation where they have to use all what
they have learnt to make themselves understand.
The reading skill is not considered as a productive skill but it gives the students the
opportunity to learn some vocabulary and structures that will be used by students
when they have to say the oral reports to the teacher or their partners.
In this course, the students have the chance to practice the writing skill through
letters or compositions they produce about specific or unpredictable topics, in order
to reinforce the grammar patterns and the vocabulary they have learnt.

Trough this exercise, it is possible to practice the collaborative learning as well as
mixablility, so long as the first one the learners have to collaborate among them
answering questions and even though, correcting each other too, in the second
one, the students with advanced English skills can help beginners with their
interviews.
The material worked to develop this monograph has been designed to develop
learners communicative skills (speaking, listening, reading and writing), into an
environment of collaborative and permanent interaction between beginners,
intermediate and advanced students forming in that way, mixability group in which
the learners can take advantage of each one’s knowledge and experience into
language target.
As English is the most common language used to communicate in the whole world
for business, tourist and educational purposes, to get a high proficiency level in it,
has become one of the most important requirements at the present time, that is
why all the aspects mentioned before make this proposal an interesting tool to
reach the goals English students have about the language acquisition, due to the
fact that the collaborative approach is an useful way that let teachers have dynamic
classes where students can interact developing not only the speaking skill but also
practicing on all of them, besides that the high proficiency students can go beyond
and can even help teachers practicing with more basic students. Undoubtedly it
demands more dedication from the teacher in order to prepare materials and
lesson plans, that is why we also suggest certain material created to make easier
teaching and learning processes based on collaborative approach principals; this
helpful material will be showed forward explaining how it should be used to have
effective results, thus this monograph could enhance English teaching and learning
through an approach that bears in mind most of the aspects that make difficult
students advance in a normal class and the possible solution for them.

CHAPTER II
METHODOLOGICAL FRAMEWORK

2.1 Type of Research – Case Study
This monograph is developed as a case study and focuses on qualitative research
which according to Robert Stake (1998) is oriented to personal interpretation but at
the same time this kind of research studies a phenomenon in a holistic way, so to
understand that phenomenon it is necessary to consider all the aspects around it
such as: economical, political, cultural, social and personal. That means that a
case understanding requires studying a number of facts that surround it to
establish its individuality but to have a better comprehension about a case study,
let’s see some definitions.
Hernandez Sampieri et al. (2006), said that the case studies are considered by
many authors as an experimental design, as an ethnographic design and as a
method but he concluded saying that they are a mix of all of them because they
have their own procedures and design classes. The author defines it as studies
that analyse a unit to answer to a problem, to prove a hypothesis or develop any
theory using qualitative or quantitative research.
According to Robert Stake (1998) has said that there is not possible to have a
unique definition about case study because many disciplines have worked with it
and each one take or use what they think is convenient for their research, but
Stake said that this is a really effective way to study educational programs. He also
said that the case can be a child, a group of students or a group of teachers
studying any situation, the idea is to concentrate in just one case no matter the
time researchers spend analyzing it. Stake mentioned what Louis Smith said about
the cases calling them integrated systems which can have parts which do not work

well, the objectives can be irrational but anyway it is a system, that is why persons
and programs are cases.
According to Stake, there are two kinds of case studies; one of them is the intrinsic
which happens when the researcher is interested in specific procedures or a
program evaluation, it means that it is not important to learn about other additional
issues just about the particular case. The other one is the instrumental and it
occurs when it is necessary to use an instrument to get information about an issue
that is related with it, a good example of it is when an evaluating program has to be
analyzed and the object study is a teacher, so the teacher is just an instrument
which will give information about a process that involves him but it is not just about
him.

Stake also said that a case researcher has many functions due to the

qualitative case study complexity, thus a case researcher is a teacher, defender,
appraiser, biographer and an interpreter. He pointed the last function as one of the
most important because the researcher recognizes new meanings, new problems,
and conflicts, after he studies them in order to relate them with known things
making them comprehensible, so he is an agent of the new knowledge.
Fred Erickson (cited in Stake, 1998) said that the interpretation is fundamental in
any research; a researcher picks up information in order to examine what could
work to find the question research. The researcher’s conclusions come from the
observation notes he has done, those conclusion are called assertions which let
the researcher finds what he considers important to his project and sometimes it
makes that the possible questions in a case study change. It is difficult to get the
assertions because sometimes what is gathered in an observation process is not
related with the object research, so the assertions come from an interpretation
which probably appeared because of the researcher’s experience or previous
knowledge, so according to Erickson it is not good to rush doing the assertions, for
him a good case study is patient, reflexive and discreet.

Erickson (cited in Wittrock, 1989), also said that an interpretative research studies
in detail a specific case in order to develop the most complete model that shows
the context where the object study is immerse; so it is very important that the
researchers’ interpretation ability always keep in touch with the events that are
happening, so the interaction with the people the researcher is studying, and the
constructivist position to find the knowledge he takes, will be in the final report
where he will just give a personal view about the issue. Thus, it is important to
know that open descriptions, multiple realities and comprehension through the
experience are expected from a case study so in a qualitative case study the
constant interpretation is vital.
The instruments that can be used to collect data are the observations and
interviews. According to Stake (1998) the observation leads the researcher to a
better case understanding but the observations have to be pertinent, that means
that the researcher has to decide where it is convenient to do it, during the
observation process the researcher has to give an unquestionable description of
the situation to be analyzed forward. The interview according to Stake is the main
source to get the multiple realities because many things that a person cannot see
can be seen by others. Sometimes it is necessary to do a pre-interview to be sure
about the final questions, in other cases the researchers prepare different
interviews to each person just because each person has unique experiences, and
special stories to tell. It is important to have a record of the interview but it is not
useful to record them because listening to the tapes takes a lot of time.

2.2 Population
2.2.1 Institution
The place that was chosen to develop the research project was called STAR
INSTITUTE located in Chapinero.

The institute mission was to teach English to students with different social status
and age, that means that they could be professional, school students or simply
employees.
The complete course in the Institute contained fifteen levels, they were:
Starter 1

Intermediate 1

Advanced 1

Starter 2

Intermediate 2

Advanced 2

Starter 3

Intermediate 3

Advanced 3

Starter 4

Intermediate 4

Advanced 4

At the beginning students had the possibility to do an exam in order to evaluate
their knowledge just to classify them in a specific level, after that students could
start when the required number of students was complete to start a course, each
course could start with ten students maximum and eight minimum. After that a
teacher and a classroom were assigned; each classroom had a television, a DVD
and a Discman. Each course was based on a textbook where teachers found all
the exercises they must have developed in their classes, with those kinds of
exercises, students practiced: listening, writing and reading. The teacher worked
with all the students at the same time following a kind of lesson plan they had for
each day focused on the book topics.
During the time we were doing the research the Institute was working on seven
courses, the basic ones and intermediate one and two, that means that a course
would be opened as soon as the other ones finished their course.

2.2.2 Population
This research was focused on the development of all the language skills working
on a different way, so what we did was to gather people with different English

levels thus the group of students selected to develop this monograph were 15
teenagers about 16 or 17 years old who finished their school one year before.
Some of the students were outgoing, other ones were shy, but as teenagers most
of them were active and liked to be moving and talking all the time.
Most of them belonged to 3 or 4 social stratums, so they had good economical
possibilities to pay the course. Some of them were there because they really liked
and wanted to learn a language but most of them were forced by their parents to
do it and their experience with the English language was not good. So the
expectations from this course were not so ambitious.
Each student had a different life style and belonged to different cultures, for
example we could see a model who had good economical conditions and needed
to study because of his work, he dressed very well, there was a boy who loved
metal a lot and always dressed with black clothes and liked to bother his partners;
he was studying because his parents asked him to do that. There was rapper who
wore wide clothes who could not pass the university exam and did not want to stay
home, there was also a girl who liked reggae ton and had not so much feeling with
her partners because she came from a town and did not like people from the city.
The other ones were a kind of normal persons but each one with different believes,
feelings and ways to see the life.
Some students wanted to learn English but they though they would not do it
because they had problems learning it during their school years and their teachers
did not give them any hope.
As you see the group was composed by some people who were there for different
reasons and who had different English levels; that is to say, a mixed level group
which was defined in chapter one as a mix of students who have different English
proficiency level, where it is possible that advanced students help basic ones, in
that way they take advantage of each other.

2.3 Duration
This project started to be created during the first semester in 2007. Since that
moment the research project advanced this way:
 The public schools observations were done in March, 2007.
 The final fore project took six months to be done and it was delivered in
September in 2007 and the first instruments started to be created.
 The work with the mixed level group at the Institute lasted two semesters; it
ended in November in 2008.
 The monograph was written the first semester in 2009.

2.4 Instruments


Interview No. 1: It was done to twenty teachers who worked for some public
and private schools. The interview was necessary to know what teachers
thought about the students’ proficiency level and how they developed their
classes. Those interviews were done during March and April in 2007.
(Appendix 1 - Interview No. 1).



Interview No. 2: It was done to the mixed level group (fifteen students) at
Star Institute in order to know what the students group thought about their
own proficiency level and their school classes and teachers. It was done in
February in 2008. (Appendix 2 - Interview No. 2).



Interview No. 3: It was done to the mixed level group (fifteen students) at
Star Institute in order to know how students felt working in a class based on
the collaborative approach. It was done in April in 2008. (Appendix 3- Interview
No. 3).



Interview No. 4: It was done to the mixed level group (twelve students) at
Star Institute in order to know what students thought about the method. It
was done in August in 2008. (Appendix 4 - Interview No. 4).



Diagnostic test: It was done to the mixed level group (fifteen students) at
Star Institute, in order to classify students in a level based on their
knowledge. It was done in February in 2008. (Appendix 5 - Diagnostic test).



Progress test: It was done to the mixed level group (fifteen students) at Star
Institute, in order to evaluate students’ progress to start the next level. It was
done each forty five hours, time that lasted each course. (Appendix 6 - Progress
test).



Observations: Four observations were done to two English teachers in order
to know how a class was developed; they were done at a public school
called “Eduardo Carranza” and a private school called “Los Sauces” in
March in 2007. (Appendix 7 – Observations No. 1 and No.2).



Field notes: Sixteen field notes were done in order to observe and evaluate
the process, interaction and methodology during the course at Star Institute
(2008). (Appendix 8 - Field Notes No. 1)

2.5 Procedure
The importance for teaching English has been increasing due to the different
needs that the social world is requiring in order to get a high quality competence in
different areas, such as economical, political and so forth. Since the beginning our
career and with our own experience learning English, we have seen that the

English language education in Bogota has not applied enough strategies to
develop language skills, just because there is not enough time for teachers to
develop strategies which take into account each one of the students learning
processes; after doing some English classes observation in two schools we could
see that teachers only focus their classes on teaching grammar and the students
do not seem to be interested in the English acquisition because the classes have a
lack of dynamic activities, so they do not have the chance to participate in class;
that is why the students do not practice the English and do not have the
opportunity to develop a communicative competence. Other problem is that
teachers have just a text to follow that means that there is a lack of resources and
strategies to help the learning process in different situations, so teachers usually
make their classes based on the traditional methods to make easier the way to
teach the language and to have a little control over the students, but they do not
pay enough attention to the different kinds of students they have, their needs and
the variety of learning styles the probably have, to sum up, they are not really
prepared to face the English language learning and teaching.
Based on those results we though of showing an easier and attractive way to teach
and learn, searching information about the different methods and approaches
trying to find one which fit in with our plan. We also take into account other aspects
we could see in the public classrooms such as the different kinds of students they
have, their proficiency level and learning styles, aspects that need to be considered
completely important in order to improve and facilitate the teaching and learning
processes.
After that research, we could see that with the collaborative approach
characteristics would be possible to improve the current language teaching and
learning due to the collaborative way it works, where students and teacher learn
from each other and also because with it is possible to work with different
proficiency levels which are common to find in a classroom. Other important thing
to mention is that it was easy for us to find the experimental group of students

since we work as teachers in an English institute where it was possible to develop
our research.
The idea came up in order to make attractive the learning process to students
through active classes, it means that they can work in groups developing activities
and tasks, so they can participate all the time and they can also help each other,
thing that make them feel motivated and involved in their own process.
Working with this approach facilitates the teaching process because the advanced
students will help the teacher with the basic students and he would have more time
to explain the intermediate and starters ones, so the teacher is just a guide and a
facilitator.
In this way it would be possible to enhance the teaching and learning processes.
The detailed procedure is now explained:
 The first step was to observe a class in order to know how a class is
developed in a school.
 The results showed that it is necessary to revaluate the English classes to
make them attractive.
 Based on teaching and learning theories it would be possible to apply a
method or approach which took into account all the aspects that are priority
in a course to make learning and teaching successful.
 To prove that idea it was necessary to have a selected group which was not
difficult to find due to work one of us had as English teacher in the
mentioned Institute.
 Application of different lessons and activities according to the theory
mentioned in Chapter one about collaborative approach and mixability
groups.

2.6 Data Analysis
Three interviews were done in order to get the following information:



Interview No. 1: Number of interviewees: 20 English teachers. The
questions done in this interview were:

What sort of methodology do you apply in your classes? Explain.
13 teachers answered that the method they used in class, was the
traditional one or the Grammar translation method, because they mainly
taught grammar, so they explained the topic and the students developed
their

book

exercises.

4

teachers

answered

that

they

used

the

communicative method because they focused their classes developing the
communicative competence, and the last 3 did not have clear the method
they used in class. (see graph No.1)

Graph No. 1. Methodology applied in class.

What English language percentage do you consider you use in your
classes? Justify.
12 teachers answered that the English language use during a class is about
40% because they said that students demanded them speak in Spanish, 8
answered that 20%, they explained that students do not understand
anything so, teachers prefer to speak the native language most of the time
to be sure students understand. (see graph No.2)

Graph No. 2. English Language use in class. Number of
interwiees. 20 English teachers: 12 = 40% - 8 = 20%

How do you develop the English communicative competence among your
students?

15 teachers answered that the communicative competence is a difficult task
due to the number of students they have, which is around thirty or forty, so
teachers do not feel confident to make a conversation class because of the
amount of people they have to guide. The other 5 teachers said that no
matter how difficult it could be, it is necessary to try doing conversation
sessions.

Do you know your students’ target language proficiency levels?

12 teachers agreed saying that they do not know the exactly proficiency
levels, anyway they are conscious that some of their students have higher
proficiency level than others, but they do not have any strategy to help them
going further because it demands additional work in order to prepare
material or just because they do not feel able to manage a class teaching
different things to a group of students. The other 8 teachers thought that it is
not necessary to know that because they have to follow a plan, so they do
not have time to teach more topics to a student.

What strategies do you apply to advance with the students with a higher
proficiency level?
18 teachers answered that they do not use strategies for students with a
higher proficiency level to advance because they just follow the book and
the school rules that ask them for covering some specific topics without
going beyond. The other 2 teachers said that the only thing they can do is
just to advise students to autonomous work at home. (see graph No.3)

Graph No. 3. Strategies for advanced Students. Number of
interviewees: 20 English teachers. 18 = did not use 8 = use advices

What do you consider is the proficiency level among the school students
nowadays?
11 teachers agreed saying that the level is not good because it is not
possible to work with many students and teach them in a good way and 9
said that level is good because they follow the topics they were told to do,
so covering that it is possible that students have a little good English
Language competence. (see graph No.4)

Graph No 4. Students’ proficiency level. Number of
interviewees: 20 English teachers. 11 = not good 9 = good.

What do you consider it would be a good strategy to improve the English
communicative competence among the English school students?

8 teachers agreed saying that teachers training is necessary, so the
government has to give them courses frequently in order to improve the
teaching process. 9 of them said that schools have to create special
conversation courses, and 3 said that it is a personal goal, that means that
each teacher has to improve by himself. (see graph No.5)

Graph No. 5. Improvement Strategies: 20 English teachers. 8 =
Training course 9 = Special courses 3= personal improvement

The data analysis of the first interview showed that most of the teachers are
used to teaching just grammar through the traditional method because it
makes easier to control a big number of students, in that way teachers are in
charge of the class, it means that they are the persons who speak all the
time in order to catch students’ attention but as they said for doing that they
have to speak the native language to be sure that students understand.

They also accepted that among their students were persons who had
different proficiency levels but they were not prepared to face that and other
ones thought that it was not necessary to know that, because they just have
to teach specific topics, so no one can learn more than any other, all of them
have to be seen as the same with the same knowledge level.

This information let us know how important is to change the way the classes
are developed in order to improve proficiency levels not only from teachers
but also from students helping each other and facilitating the process.



Interview No. 2: Number of interviewees: 15 students who were the selected
group. The questions done in this interview were:

What is your English level at this moment?
14 students answered that their English level was basic, 1 student answered
that Intermediate. (see graph No.6)

Graph No. 6. Students’ English Level at Star Institute: Number of
interviewees: 15 students (selected group) 14 = Basic 1 =
Intermediate

Have you done any English course before this? Where? Did you finish it?
What level did you take there? Why did you stop studying?

13 students did not do any English course before, 2 students made courses,
one in the Colombo-American Centre, just one level because it was not
possible to continue because of money problems; the other one studied in
Meyer and Oandes but he did not finish because of the schedule. (see graph
No.7)

Graph No. 7. Additional English courses: Number of interviewees:
15 students (selected group) 13 = Have not done courses 2 =
Have made other courses

How do you describe your English learning experience during school?

9 students answered that negative, because they did not learn so much, 4
answered that acceptable, some of them explained that their schools had
good level comparing them with other ones and some other students said
that they covered the studies plan. Finally, 2 students answered that positive
because they studied many topics and the teachers were strict and
demanding. (see graph No.8)

Graph No. 8. English Learning Experience at school: Number of
interviewees: 15 students (selected group) 9 = Negative 4 =
Acceptable 2= Positive

How do you describe English teachers work during school?

11 students answered that wrong because the classes were boring and
sometimes teachers asked them to do a group task and they left the
classroom. 3 of them answered that acceptable because some times the
explanations were not clear but anyway they evaluated them, and some
others said that the classes were sometimes funny because they did special
activities such as watch movies. Just 1 student answered right, because the
teacher had a special control about some tasks students must have done,
so they learnt a lot doing that. (see graph No.9)

Graph No. 9. English Teachers’ work at school: Number of
interviewees: 15 students (selected group) 11 = Wrong 3 =
Acceptable 1= Right

What do you think it is the main problem that limits a good English learning?

6 students answered that the main problem are the teachers because they
were not worried about their classes and just paid attention to the discipline.
4 of them said that the methodology because the classes were always the

same and they got bored. 5 students answered that all of them (teachers,
methodology and studies plan), because the teachers did not prepared the
classes so they were monotonous and the taught always the same topics,
nothing different. (see graph No.10)

Graph No. 10. Problems learning English at school: Number of
interviewees: 15 students (selected group) 6 = Teachers 4 =
Methodology 5 = Teachers and methodology

What are your expectations of this course?
Most of the students thought that they were going to learn because they
were going to be focus on that class only, because they finished studying
school and they were not at any University, some others said that if the
course was going to be the same as school classes they would not learn so
much.



Interview No. 3: Number of interviewees: 15 students who were the selected
group. The questions done in this interview were:

How do you describe your English learning experience studying with this
methodology? Why?
5 students answered that excellent because they thought that it was nice to
work with a different method where they can participate and also because
they did not get bored changing activities. 8 students said that good due to
the activities developed during the classes that keep them active and 2
answered acceptable because they were a little shy so it was difficult for
them to ask the others. (see graph No.11)

Graph No. 11. English Learning Experience with Collaborative
Learning: Number of interviewees: 15 students (selected group) 5 =
Excellent 8 = Good 2 = Acceptable

Do you think that this kind of methodology let students get confidence to
improve their learning process?
Why?
13 students agreed with it, because they thought that it was easier to learn a
language by practicing and speaking it. 2 students disagreed because they
felt afraid of speaking with their partners because in their schools they did
not have to do that kind of activities. (see graph No.12)

Graph No. 12. Getting confidence: Number of interviewees: 15
students (selected group) 13 = Agreed 2 = Disagreed

What skill have you developed most studying with this methodology? Why?
8 students answered that speaking because they have to practice it all the
time due to the reports. 4 students said that listening due to the interviews
they have to answer helping their partners and also because of the
presentations they have to do daily. Other 3 students answered that writing
because sometimes the reports were written, and just 1 person answered
reading because of the information they had to read before doing an
exercise. (see graph No.13)

Graph No. 13. Skill development with collaborative approach:
Number of interviewees: 15 students (selected group) 8 = Speaking
4 = Listening 3 = Writing

How do you describe your teachers’ work? Why?
11 students answered excellent because they helped them developing their
activities and 4 thought that good because teachers work with them as
partners made them feel comfortable. (see graph No.14)

Do you think it is possible to be a good English speaker working with this
methodology? Why? 13 thought that it is possible since they could speak
since the first day, 2 of them said that it is not possible because it is not nice
to work with some people who knew a little more than them, it made them
feel ashamed. (see graph No.15)

Graph No. 15. To be a good English speaker with collaborative
learning: Number of interviewees: 15 students (selected group) 13
= Possible 2 = Impossible



Interview No. 4: Number of interviewees: 12 students who were the selected
group. The questions done in this interview were:

Do you like working with students who are in different levels? Why?
10 liked it because it was a possibility to practice the English and learn new
things. 2 students did not like it so much because they did not feel good
working with people who knew more than them.
How do you feel helping students who are in lower levels?
All the students (12) felt good helping their partners because it was a way to
show their abilities and reviewed some topics they had already seen.

Do you think that this kind of class is better than the classes at your school?
All the students (12) answered positively because they were totally different,
they could participate doing activities and practicing the language all the
time. Some of them said that the variety of tasks (video, listening, songs,
readings, etc) was really nice avoiding them feel bored.

What is the difference between the teachers at this course and your school
teachers?
Most of them answered that the main difference was that in schools the
teacher who speaks during the class and they did not have the chance to
participate, and the classes at the course were focused on their work, so
they had to participate all the time doing reports, interviews, presentations,
etc.

What skill have you developed most studying with this methodology?
Speaking, reading, listening, writing, all of them. Why?
9 answered that all of them because of the variety of exercises which made
them do different task that involved all the skills. 2 of them answered that
listening because they listened to their partners and the teacher all the time,

and just one said that writing because he practiced that skill a little bit more
because speaking was a kind of difficult for him. (see graph No.16)

Graph No. 16. Skill development with collaborative approach.
Number of interviewees: 12 students (selected group) 9 = all the
skills 2 = listening 1 = writing

The analysis of the last 3 interviews let us see how students compared the
way they used to study at school and the way they learnt using the method
we proposed to work with in this project which was collaborative learning. It
is clear that they preferred studying with the approach we applied because
they were getting more confidence day by day, facilitating their process.
They also had the opportunity to explain their partners’ topics they already
learnt, reviewing and practicing all the time. They liked the teachers’ work
because in the collaborative approach the teacher is a collaborator, a
facilitator, that means that he is not the person who is speaking in class all
the time, on the contrary he lets students speak and works with creating a
good environment where the students do not feel afraid of speaking.


Diagnostic test: This test was done to the fifteen students in order to know
the level they had to start, the results of those tests were:
8 students – starter 1

3 students – starter 2
2 students – starter 3
1 student – starter 4
1 student – Intermediate 1
(Appendix 5 - Diagnostic test).

 Observations: To do the observations the following aspects were
considered:
-

General information about the schools

-

Classroom management

-

Affective factors

-

Interaction

-

Use of techniques

-

Methodology

-

Use of resources

-

Use of English

-

Other factors

Observation No.1: It was made in Eduardo Carranza School where we
found that the teacher did not have a very good classroom management due
to the lack of information she gave to students, so they felt like lost and they
had to work as they thought it was. The relation teacher – students was very
good they ask what they needed without any problem and we could see that
they respected her. The interaction between teacher – students and
students – students was really good but always in Spanish. The teacher did
not promote the English use and did not do any correction to the students
when they asked for vocabulary with a wrong pronunciation. The class was
focused on grammar using the board, copies of an exercise and dictionaries.
The use of English was minimum because students did not understand it.

Observation No.2: It was made in Gimnasio Los Sauces where we found
that the teacher had a good classroom management because she gave
them clear instructions for developing their exercises. We could see that
students loved but some students did not pay attention to her so she had to
be a little hard with them. The communication between teacher – students
and students – students was good. The teacher asked questions to students
to make them participate. The class was focused on grammar exercises
taken from an English book. The use of English was minimum; she just
mentioned some commands in English. (Appendix 7 – Observation No. 1).

As we could see, teachers seemed to have a good classroom management
because they developed a general class involving all the students at the
same time, explaining a topic on the board and then giving them an exercise
to do, that means that all the students have to do the same exercise no
matter if they knew that information, so those teachers did not take into
account that some of them could know it and could have the opportunity to
increase their knowledge giving them different and more advanced
exercises as the mixed level group explained in chapter one recommends
saying that it is possible to work with a group where there are different
proficiency levels taking advantage of the advanced ones to help basic
ones.

It is possible to see that the preferred method is the Grammar Translation
one which is based on the analysis of the grammar rules and the students’
native language is the medium of instruction as it was explained in chapter
one, that means that they did not bear in mind all the skills development just
because working with that method it was not possible.
Teachers could take advantage of the good ambience the classroom had in
order to make students feel confident to speak, they could develop
strategies to motivate them having a better process, it means that they could

contextualised the grammar rules they had seen talking about daily
situations facilitating them the comprehension through the experiential
learning and the collaborative work exchanging information with their
partners as it was mentioned in the first chapter. (Appendix 7 – Observation
No.2).

 Field notes: They were done at Star Institute in order to follow and evaluate
students’ processes. Sixteen field notes were done to record students’
progress but we consider the most relevant the ones we made at the
beginning, in the middle and the end of the course.
At the beginning students were not confident because they felt ashamed of
doing the reports in front of their partners, it was really difficult for them to
speak natural because they were afraid of making mistakes, however most
of them were enthusiastic and wanted to continue learning.
Two months after, students knew the methodology and assimilated it very
well, some of them had difficulties learning the language but anyway the
tried and followed teachers’ instructions, in order to improve their process.
At the end, students were almost autonomous working on their courses,
they developed their exercises sharing and helping their partners, some of
the students ask their partners for explanations for their own exercises and
when advanced students had any doubt about it, they just asked the
teacher, but the class was advancing without any concern because students
were interacting and some of them were helping their partners, so the
teacher had time to help some of them who had more difficulties learning the
language. (Appendix 8 - Field Notes No. 1).

CHAPTER III
PROPOSAL FOR TEACHING ENGLISH IN MIXABILITY GROUPS
THROUGH COLLABORATIVE LEARNING

3.1 General Description
Teaching English into mixability groups has been a difficult task for teachers to
handle different learners’ proficiency, when there are strong students as well as
weak ones, teachers give them the same material for working, the only difference
is while weak students develop simple and easy activities, the strong students
develop harder ones. Nonetheless, the strong learners have to keep on studying in
the same level with weak students, it means, strong students cannot advance to
the following level and continue their own English learning process.
In order to improve teaching and learning English in mixability groups, the
researchers of this thesis have developed a special kind of material which is
focused on helping teachers as well as learners to deal with mixability groups.
Moreover, this material is too designed to develop learners’ skills into a permanent
interaction; teacher – students, students – students and students – teacher.
In traditional English classes students learn grammar, vocabulary, and they also
read many and different sort of readings, they do not have enough opportunities to
develop their listening and speaking skills as well as the other skills (writing,
reading). Taking all of these into account, the proposal here put forward was born
to deal with mixability groups into a more effective way, giving learners the
opportunity to get their English language goals easier.
The vision of this material is to teach English as foreign language to students into a
pragmatic way for developing their communicative skills through permanent
interactions among them, but to develop a communicative skill it is necessary to

know the language, that is why it is important to teach grammar patterns to help
students know the target language gradually.
Along the material developed, students will find some grammar patterns used as
an instrument to reach the main purpose of the course which is to achieve the
speaking skill through the practice of the other skills that are a complement. This
material could also help to improve the strategies for teaching and learning English
into schools providing a better high English proficiency facing the nowadays
globalization requirements.
Objectives
1. To design an English course that allows developing learners`
communicative skills into a permanent interaction among beginner,
intermediate and advance students working all of them together into
mixability groups.
2. To help students get a high English communicative competence.

3.2 Material Purpose
The material designed here, is focused on catering students enough chances in
practicing their all English language skills into an equal way. With this in mind, we
must now turn to go deeper into this proposal.
This suggestion involves a complete English course which is divided into three
main cycles, and each cycle is subdivided into five levels that spend 50 hours each
one, it means that students have two hundred hours per cycle, in other words,
learner get six hundred hours in total.
Along these time, and based on the material, students can practice their speaking
skill the most of the time, owing to they spend their class time asking and

answering questions, making presentations about readings, doing different
activities which involve interaction among their partners and teacher.
It is important to mention that a permanent interaction is vital for learners to
develop high English communicative skills; keeping this in mind, the material and
course here mentioned, have designed to generate as many opportunities as
possible for learners to use the language into a real context; that is why, the topics
working all along the cycles, are extremely related with the real live situations, in
that way, the students feel that every single thing they learn, they can use it in their
daily life.
When the students begin the course, they are always kind of afraid, due to the fact
that they feel uncomfortable speaking in a different language, this maybe become
a big problem for the teacher to deal; although, the material here designed can
take these sort of learners and guide them gradually to develop their confidents.
In order to make it clearer, we must now turn to see the aim of each cycle in this
thesis, so, let us begin with the figure below, in which it is possible to appreciate
how the course is organized (see figure 2,) to guide the learner in mixability groups to
work together taking advantage of the difference grades of knowledge.
In the following paragraphs, each main level will be described briefly in order to
give an idea about the main objective into them.
Starter Levels
These first four levels are focused in catering learning for the basic know ledges
and practice to communicate themselves starting from their nearby social context,
it means that students start to communicate their personal information, feelings,
thoughts, they will be also enable to talk about their families and friends giving
larger information in relation to them.
By the end of starter levels, the students will be enable to handle different sort of

Figure No. 2. Course organization

interviews as well as write, listen and read information which involves their near
context.
Intermediate Levels
All a long these levels, the learners keep on improving their communicative skills
exchanging more complex information in different situations into fluency an

spontaneity way as well they can interact with native English speakers into a
simple conversation, they will be able too to read stories and articles and give their
own point of view about them in writing or speaking way: furthermore, they could
listen and understand the main point of speeches, reports, T.V programmers and
topics concerning with personal or professional interest.
Advanced Levels
In these levels, students have got natural communicative skills; it means that
learners are going be capable to express themselves clearly, fluently and
spontaneously without much difficulty; besides, their writing skill will have been
good enough to express their own opinions clearly and length; likewise, formal and
informal letters, academic essays or reports, and so forth, they will be too enable to
listen and understand extend speeches even though they are not so clearly
structured, on the other hand, advanced learners could read long and more
complex texts concerning to technical instructions in spite of they are not related
with their field.
The material for carrying this course out successfully, must be well managed by
the teachers; otherwise, it could not be useful, to put it in another way, teachers
must know the main objective of each exercise in detail, in order to take advantage
of it appropriately.
Now, let us move on seeing the topics inside of each level, and specified their
correct usage of the material for getting achieve from the course.

3.3 Contents
Starter 1




Let’s talk about us.
Let’s talk about a / an / the.











Let’s make WH questions.
Let’s talk about our continue actions.
Let’s talk about Possessions.
Let’s talk about There is / are.
Let’s talk about Singular and plural.
Readings.
Vocabulary.
Listening (Spelling and numbers)
Exams.

Starter 2














Let’s talk about habits.
Let’s talk about quantities.
Can.
Let’s talk about comparisons.
Let’s talk about Superlative degree.
Let’s talk about frequency.
Vocabulary
Let’s talk about plans..
Let’s talk about describing things.
Listening.
Readings.
Exams.

Starter 3




Let’s talk about past (1).
Let’s talk about things you would like to.








Let’s talk about past (2).
Let’s talk about how to connect ideas (and / but / or).
Let’s talk about past habits.
Let’s talk about continue past actions.
Let’s talk about advices.
Let’s talk about how to connecting ideas (and…too/and so/and either/and
neither).








Let’s talk about objects pronouns.
Let’s talk about needs and obligations.
Vocabulary
Listening
Readings.
Exams.

Starter 4












Let’s talk about Could.
Let’s talk about Would.
Let’s talk about Might / May.
Let’s talk about predictions.
Let’s talk about Be able to.
Let’s talk about Be supposed to.
Let’s talk about Be to.
Let’s talk about To be used to.
Let’s talk about To be accustomed to.
Let’s talk about Conjunctions (both…and / not only…but also / either…or /
neither…nor).



Let’s talk about Had better.









Vocabulary.
Listening.
Readings.
Essential phrasal verbs (section 1, 2 and 3; listening and presentation class.)
Readings: Articles and books
Writing process (writing Mosaic 2 reading chapter 1)
Exams.

Intermediate 1



















Let’s talk about Present perfect.
Let’s talk about Present perfect progressive.
Let’s talk about Since, For, Ago
Let’s talk about Imperative sentences.
Let’s talk about Past perfect.
Let’s talk about Past perfect progressive.
Let’s talk about Conjunctions (addition, result, condition).
Let’s talk about Future progressive.
Let’s talk about Future perfect.
Let’s talk about Future perfect progressive.
Compositions (oral and writing)
Vocabulary.
Listening.
Readings ( books )
Essential phrasal verbs (section 4, 5 and 6; listening and presentation class.)
Readings (Articles and books
writing process (Mosaic 2 reading chapter 2)



Examination.

Intermediate 2

















Let’s talk about Present real conditional.
Let’s talk about Passive voice.
Let’s talk about Future real conditional.
Let’s talk about Causative form. (have, make, get)
Let’s talk about Present and future unreal conditional
Let’s talk about Infinitive with to and ing form.
Let’s talk about Past unreal conditional.
Let’s talk about Subjunctive with wish.
Let’s talk about Mix conditional.
Let’s talk about Such … that / so … that
Essential phrasal verbs (section 7, 8 and 9 listening and presentation class.)
Readings (Articles and books)
Writing process (Mosaic 2 reading chapter 3)
Listening.
Exam

Intermediate 3




Let’s talk about Tag questions.
Let’s talk about Adverb clause of condition using Whether or not. / Even or
if





Let’s talk about Because of / due to. / Due to the fact that.
Let’s talk about Adverb clause of condition using Unless / Only if
Let’s talk about Modal auxiliaries in the past.





Let’s talk about Adverb clause of condition using As if / though.
Let’s talk about Report speech.
Let’s talk about Adverb clause of condition using In case (that) In the even
(that)





Let’s talk about Adjective clause. (who, which, that)
Let’s talk about Adjective clause. (where, when, whose)
Essential phrasal verbs (sections 10,11and 13) listening and presentation
class.






Listening.
Tree or three vowels sounds.
Readings.
Writing Mosaic 2 and 3 reading chapter 4.)

Intermediate 4














Let’s talk about Happened to mention / happened to notice.
Let’s talk about Verbs of perception (see, hear, feel,)
Let’s talk about Gerunds: introduction.
Let’s talk about Prepositions (1)in, at, on,
Let’s talk about Prepositions (2) till/until, by.
Let’s talk about Verbs followed by a pronoun or noun + an infinitive.
Let’s talk about Adjective followed by infinitive.
Let’s talk about Too/very/enough.
Let’s talk about In order to, to, for.
Let’s talk about Can’t help but.
Let’s talk about Exclamation (what/how)
Essential idioms (sections 10, 11 and 12 listening and presentation class.)






Writing process (Mosaic 2 reading chapter 4.)
Listening
Readings.
Exam

Advanced workshop 1








Let’s talk about Be about to



Let’s talk about Unexpected result (even though / but.. anyway / but … still /

Let’s talk about Indirect questions
Let’s talk about Reducing of adverb clause to modifying phases.
Let’s talk about But for.
Let’s talk about Upon + ing / On + ing.
Let’s talk about Omitting if.

yet…still /)






Let’s talk about Despite (of the fact that)/ in spite of (the fact that).
Let’s talk about Expressing conditions with otherwise / or (else).
Let’s talk about Passive and past forms of infinitives and gerunds.
Essential phrasal verbs (section 13, 14, 15 and 16) listening and
presentation class.






Readings (Articles and books)
Writing process (Mosaic 2 reading chapter 5 and 6)
Final project.
Exam.

Advanced workshop 2



Writing process workshop. (Writing for success chapter 1, 2 and 3 and
essay)





Listening workshop. (Documentaries 1 and 2, film 1)
Speaking workshop. (Presentations and mini-classes)
Reading workshop. Articles (authentic material) book 1 (summary per
chapter)



Grammar workshop. (phrasal verbs and grammar rules)

Advanced workshop 3






Writing process workshop. (Writing for success chapter 3 and 4 and essay)
Listening workshop. (Documentaries 4 and 5 and film 2)
Speaking workshop. (Presentations and mini-classes)
Reading workshop. Articles (authentic material) book. 2 (presentation and
summary per chapter)



Grammar workshop. (phrasal verbs and grammar rules)

Advanced workshop 4






Writing process workshop. (Writing for success chapter 6, 7 and 8)
Listening workshop. (Documentaries 5 and 6 and film 3)
Speaking workshop. (Presentations and mini-classes)
Reading workshop. Articles (authentic material) book. 3 (presentation and
summary per chapter)



Grammar workshop. (phrasal verbs and grammar rules)

After describing the topics all along this English course briefly, it is relevant to
illustrate the usage of the material; otherwise, the learning process may not be
successful, the following description is going to be based on the most important
exercises, they are:
“Let’s talk about…” there are around ten of them in each level where learners will
find, different situations and grammar structures ( forward in this thesis “speaking,
on page 91” we can appreciate the importance of teaching and learning some
grammar patterns to help students to develop speaking skill according to Celce
Marianne). Wherefore, in the material chosen here, we will teach some grammar
patterns not as a main purpose of this course but also as an instrument of
communication, the main purpose of the “Let´s talk about…”, “Let´s talk about…
workshop”, “Let´s talk about… feedback”, is to give the students enough practice of
those grammar patterns until the students get an input of them, and later they can
use them in a natural way into an English conversation. Furthermore, the learners
can learn new vocabulary related with their nearby context. (See appendix 9).
The main objective of this exercise (Let’s talk about…) is divided into four relevant
aspects:
1. To give information about themselves.
2. To learn how to ask questions about personal information to their classmates.
3. To tell information from their classmates’ personal information orally.
4. To write their classmates’ personal information using correct punctuation.

If we watch the process of the exercise mentioned above, we can see that the
learners must use English in the steps one, two and three; so, they not only speak
English for getting the information and for giving the oral reports, but also they
have to listen to their partners’ information in English.
Along this exercise the teachers have to correct learners’ questions and answers,
helping them in their accuracy and pronunciation; nevertheless, the most important

aspect in the first exercises is to help learners to get a good fluency in speaking
and guide them into the correct usage of language.
In this first exercise, the students do not write too much, due to the upper part of
the exercise the students will find some sentences where the learners could infer
with the teacher’s help and instructions, which should be given in English, how the
questions must be built. As the main point on this practice is to get the learners to
talk, not to write neither short sentences nor large ones, the students have to
complete the questions just orally, never written; that is why, the questions are
shown as key words, where the missing part is the target grammar structure, see
the following example, where the underline words are those which the learners
have to use for completing the questions correctly.

Key words

Oral questions

Name

What is your name?

Age

How old are you?

Height

How tall are you?

In other words, the students have to build the questions orally from the key words;
in that way, the students learn to speak before reading or writing; however, when
they have to write their partners’ answers, they have to write just a brief part of
their information, but enough for building the sentences in the oral report.
At the beginning of the interview, the teacher must elicit the students about the
questions, in order to guide them to the right questions. (See figure 3)

When we need to give some personal information, about our age, height,
place we are, our place of origin, to mention our professions or qualities, we
must use expression like I am, you are, he is, she is, we are, it is. Check the
chart below.
HEIGHT
You are 1.75 m.
tall

AGE
I am 25 years
old

PEOPLE DOING
We are studying
English

Let`s talk
about…

PROFESSION
I am an architect

QUALITIES
She is pretty.
.

PLACE
They are in the
classroom

FROM
I am from Canada

We also can ask questions about the topics above: all we have to do is to
place the verb before the subject. (Are you…? / is your father…? Etc)
Complete and answer the following questions in the chart below. Then, tell
them to the class.
1.______ you an architect?
2.____ your father tall or short?
3.Where _______ your sister now?
4.What ________ you doing?
5._____ your cousins from Canada?
6.How tall ______ your brother?
7.How old______ you?

_____________________________________
_____________________________________
_____________________________________
_____________________________________
_____________________________________
_____________________________________
_____________________________________

Now, interview four partners using the questions bellow, you should
complete them orally with the right form of the verb to be. Then give an
oral report.
NAME
FROM
PROFESSION
AGE
DOING
HEIGHT
QUALITIES

Figure No. 3 Material designed for Starter 1. Let’s
talk about personal information.

Where there are several students working in this kind of exercises, the entirely
classroom are walking all around asking and answering questions to each other,
the learners help to build questions among them and the beginners are helped by
advanced students and the teacher too. This interaction makes evident how
collaborative learning and mixability groups work together increasing the
opportunities to use the new language into a real communicative context, as well, it
keeps the learners into English whole time; even though, when they do not
understand a word or a sentence, they will have to ask for it using an expressions
like “What do you call… in English?.
On the other hand, and in order to guide the students into a brief writing process,
“Let’s talk about …. Workshop” is introduced as one of the exercises in which the
learners have to write the questions first and after, go around the classroom
interviewing their partners, this practice is quite similar to the previous one; even
so, in this one, learners have to write the complete questions using the key words
in the upper part of the page, when they have been written by the students, they
must be checked by the teacher or by the advanced student, if the questions are
correct, the students will take some minutes for learning them by heart, after that,
the teacher must elicit to the students about the question in an oral way using just
the key words on the paper, see the following example which the underline words
are what the learner (s) have to say:
Teacher says:

Students replay:

Name

What is your name?

Place you live

Where do you live?

Phone number

What is your phone number?

Play golf

Do you play golf?

It is important to keep in mind that during teacher’s elicitation, he must have the
written questions not the students.

In that way, the students are not only going to write the questions and
communicate with them, but also listen to the teacher eliciting them in English,
when the teacher considers the questions are well done, he / she must cut the
questions off from the upper part of the paper, and give the students the rest of the
paper where the key words are written for interviewing three classmates and for
writing their information down (see figure 4); then, the learners have to give an oral
report, and finally, when the oral report has been well done, the learners have to
write it down, but this time they should use connecting words like “ and, but, or etc”.
All those simple connectors which help them to join ideas, naturally, the teacher
must explain those connecting words previously in order to get the learners to use
them both in the oral and writing report. (See appendix 10).
Other important exercise here shown is “Let’s talk about…. Feedback”, in this
practice the main point is to make a feedback all about the topics previously taught,
in this one, the teacher will find four pieces of paper for interviewing three partners
and for the own students´ information, all the questions there written are concerned
with English structures and situations for using them. (See figure 5).
As the both previous exercises already mentioned, it has the same “mechanism”,
nevertheless, it depends on teachers´ judgment how many from the four are
needed by the learners. (See appendix 11)
As yet, all these material, are related to speaking skills, and as it was told before,
these are the strategies used for beginners, intermediate and advance students;
the range of requirement into each level are the aspects that are changed.
That is why, it is quite possible to keep students from different English level
working together without stopping their individual learning process owing to each
learner has his/her own material which allows him/her learning on his/her own
“rhythm” interacting with others.

Use the key words on the left in order to write the suitable questions to
get information. Then, learn them to interview your partners in a fluency
way
NAME
Your address
Your phone number
Your birthday
Age
Height
from

Cut off here--------------------------------------------------------------

Interview four partners, be sure to do it with suitable and fluency questions.
Then, give an oral report
FIRST PARTNER

Write the answers
down

SECOND PARTNER

NAME

NAME

Your address
Your phone number
Your birthday
Age
Height
from
THIRD PARTNER

Your address
Your phone number
Your birthday
Age
Height
from
MYSELF

Write the answers
down

NAME

NAME

Your address

Your address

Your phone number
Your birthday

Your phone number
Your birthday

Age
Height

Age
Height

from

from

Oral report evaluation
NORMAL

GRADE

ACCEPTABLE
SLOW

Figure 4. Material designed for Starter 1. Let’s
talk about personal information. Workshop 1.

TEACHER’S SUGGESTIONS

Are you…?

MYSELF

1ST PARTNER

2ND PARTNER

3RD PARTNER

Name
Short
Tall
Shy
Thin
young

Cut off here -------------------------------------------------------------------------------------------------------------------------

Is your father…?

MYSELF

1ST PARTNER

2ND PARTNER

3RD PARTNER

Name
a lawyer
a cashier
an actor
an accountant
an architect
an office assistant

Cut off here -------------------------------------------------------------------------------------------------------------------------

Are you…?

MYSELF

1ST PARTNER

2ND PARTNER

3RD PARTNER

Name
Tired
Hungry
Thirsty
Sick
disappointed
nervous

Cut off here -------------------------------------------------------------------------------------------------------------------------

Is your mother…?

MYSELF

Name
a data processor
a receptionist
an office manager
an administrator
an actress

Figure No. 5. Material designed for Starter 1. Let’s
talk about personal information. Feedback 1.

1ST PARTNER

2ND PARTNER

3RD PARTNER

In this sort of English classes, to get a high range of mixability students is really a
huge avenge due to the fact that the material introduced here, allows to develop
each student abilities in harmony with others´ abilities, inside of classes like this,
beginners take advantage of advanced students and they take advantage from the
beginners making a permanent feedback during interaction.
Moreover, as the students have to do so many interviews and oral reports, the
students get a lot of opportunities to use language into a real context owing to the
questions are concerned with dairy situation in the life; thus, the learners develop
their abilities to face communicative situations into a high competence.
The material designed here, helps the learners to express their ideas, feelings,
opinions starting in their nearby social context, it means the learners since the
beginning, will be able to talk about themselves, their families, their friends, their
routines and so forth. Farther on, into intermediate and advanced levels, their
ranges of communication will get wider.
Finally, it is important to understand that the exercises mentioned above, have a
strong relation among them, owing to the fact that in “Let’s talk about…” shows the
new topic, “Let’s talk about…workshop” the students use the topic studied in “Let’s
talk about…” and “Let’s talk about feedback” is a special exercise that can be given
by the teacher to the students as a feedback when he / she consider it is
necessary.
Reading
According to Marianne Celce- Murcia et al. (2000), reading is without any doubt an
important skill to develop in learners for getting a high communicative competence
into the new language. It will enable learners to retain their knowledge from the
new language and keep on learning even more. On the other hand, they also
mention two different approaches to develop reading skills, one of them is called
“Top down” which the learners need to recruit their prior-knowledge and previous

reading experiences, and the second one is called “bottom up” which is related
with a series of stages to guide the learners into a reading comprehension, in here,
the knowledge about grammar, vocabulary, cohesion and stuff like that are the
essential for reading process. However, nowadays both approaches (top down and
bottom up) are used in combination improving the reading process.
This monograph tries to show how to use reading process not only for developing
this skill, but also use it for practicing and improving the speaking skill. In that way,
the learners according to their English level will read stories, articles, books and
stuff like that, the most of the material will be authentic material taken from
magazines, newspapers and so forth.
The strategies suggested to improve speaking skill through reading are mention
below:
a) After the students have finished a reading, they have to tell the class what it
was about; then, the expositor(s) ask some questions to the class about the
reading and vice versa; when the expositor(s) have finished, the teacher and
students will make a feedback to the expositor(s); in this way, the whole class will
interact and learn from the others “mistakes”.
b) In this reading and also speaking activity, the teacher asks the learners to make
groups of four, which must be formed by beginners, intermediate and advanced
students, this sort of groups are called “submixability groups”.
After that, the teacher will give a different and appropriate reading for each
member of the submixability group; they will also have some minutes for reading,
while the teacher will be helping them with doubts that come out during the reading
process. When they have already finished, and all the doubts have been cleaned
up, inside of submixabilitity groups, start telling the stories to each other, in that
moment, the intermediate and advanced learners will be enable to help the
beginner one(s), the advanced will be able to help the intermediate one(s) and the

advanced will be helped by the teacher; nonetheless, the advanced one(s) must
retell the reading in an appropriate way so that the other students in the group will
be able to understand it.
When all the members have finished telling the readings, the teacher could form
other different submixability groups where each member will retell not only his/her
own reading, but also one or two readings taken from his/her previous group. The
teacher must go all around the classroom listening to the students listening and
helping them.
c) In this one, the teacher will give a reading to some learners while the others
work in different activities, after the learners have finished their readings and all the
doubts have been cleaned up, the learners have to choose a group of learners in
different levels to retell what the reading was about and then, make a role play all
together in the class.
Finally, it is relevant to remember that in this monograph one the main objectives is
related to guide learners to develop their speaking skill mainly, through the other
language skills; that is why, the learners have to socialize each simple activity they
do, even listening or writing, so, to get this reading and speaking activity
successful, it is important to have in mind that each level should be supplied with
many and different readings giving by the teacher and in that way give the students
the opportunity to choose the most interesting and appropriate one for every
activity.
Listening
According to Marianne Celce- Murcia et al. (2000), listening is one of the most
difficult skills for us to develop, although it is a really frequent skill used everyday,
most of the people use it more than the writing, speaking or reading; that is why it
is advisable to get a permanent contact as much as possible. So to develop this
skill, it is necessary to apply some strategies to allow a metacognition (planning,

regulating, monitoring, and management), all along the listening process. The
technique used in this course in order to develop this skill is:
First the learners in basic levels are going to be focused on listening to numbers
and spelling exercises as well as simple personal information which include stuff
like phone numbers, directions, dates, birthday’s dates, spelling names and so
forth.
In intermediate and advanced levels, the students listen to documentaries, films
real interviews from natural English speakers.
Along the listening exercises, especially from beginners to first intermediate levels,
students get a piece of paper with some information missed that they have to
complete by listening the topic around three or four times, then, they get the
answers sheet (tape scripts) to correct the mistakes, after that, students have to
listen to the topic once again reading the correction they have already done.
Finally, students listen once more without reading the corrections; so, now it is
supposed to be clearer.
Writing
Writing is other vital skill to develop; according to Marianne Celce- Murcia et al.
(2000), it is a productive language skill which has much in common with reading
and speaking. The relationship between writing and reading is the production –
reception while the relationship between writing and speaking is different since
both are considered productive skills which are used to communicate
In the English course mentioned here, the students start their process writing brief
reports from the exercises like “Let’s talk about…”, “Let’s talk about … workshop”
and “Let’s talk about … feedback”. In intermediate and advanced levels, learners
study and practice some strategies for improving their writing process, for
instance, they start writing letters to friends, then formal letters and they also write
some stories they listen.

.Speaking
Marianne Celce- Murcia et al. (2000), have said that the speaking skill is
considered the most difficult to develop because it involves a long process where
the student has to face unpredictable situations which demand a good listening
comprehension and the speech production that carries the use of vocabulary,
pronunciation, the use of grammar and so forth. That is why, for students,
speaking is one of the main goals to achieve.
In order to develop this important skill, throughout this course, learners get many
opportunities to practice it in each exercise above mentioned (listening, writing and
reading), in other words, when a student finishes a reading, he / she has to tell
what the reading was about to the class or to a small group, in the same way,
whilst a learner has listened a story, he / she will tell it including his / her personal
opinion about it, and it is also the same when a student gives a written term paper,
he / she has to support it orally.
So as to give students enough speaking practice for developing this skill, the
teacher has to take advantages from the other communicative skills, in this way,
the learners can get a high speaking proficiency; moreover, the students have the
chance to use their English in a real context, so that they will feel comfortable using
their English in the classroom as well as out of it.

3.4 Lesson Plan
Before talking about lesson plan it is essential to mention that it is done when a
group of students have the same class time; nonetheless, in the course here
described, allows learners to take the time class they want to, it means that a
student can study from two hours to six hours, that is why, the lesson plan in this
course is tied with the students material and time.

However, a student who takes just two hours per day, and according to his / her
last exercise, he / she can start his / her new class working in listening, reading,
write or speaking, so, in order to control students’ process, the teacher must check
the student’s control paper. (see appendix 12)
The most relevant aspect here is that if a student starts with a listening exercise, as
soon as he / she finishes it, the student has to begin with another different exercise
basic in a dissimilar skill from the last one. But, what exercise should the learner
keep on working? In fact, it is up to the teacher’s criterion, which must be basic in
the student’s needs. Other important aspect to bear in mind is related to student’s
“rhyme” of learning, it is well known that students learn in different rhyme, as a
result of it, a weak learner may spend more time that the course has planned, in
that case, the student should take extra time to improve his / her weaknesses and
get the adequate proficiency according to his / her level.

3.5 Methodology.
As it was previously mentioned before in the framework, the methodology here is
based on collaborative learning and mixability groups; so that, and according to
Jossey – Bass (1993), the whole students work together in groups and subgroups,
in side of each single group there are students in different levels; (beginner,
intermediate and advance) thus, they all interact among them, it brings about many
opportunities for learners to learn from each other as well as having a feedback.
Throughout the class, the students not only have the opportunity to work into a
group, but they also get some individual tasks which they have to socialize in class
or in an ad hoc, for instance, a students read a short story, then, he / she has to tell
that story to the class or in a small group, inside this group, either the teacher or an
advance student must be there to listen to teller and help him / her if it is

necessary, and also, for doing an appropriate pointer for him / her to improve his /
her English.
The teacher can also establish formal groups of work, where each student has a
specific single task to develop in order to complete a big one; so that, when every
student has finished, all of them gather to articulate their tasks and make
corrections if it is necessary, in this part, the teacher have to be with the group to
clarified the students` doubts. Later, the group has to present their work to the
class, it is quite relevant that each student participate into the presentation, in that
way the teacher is able to make a feedback for every single student and evaluate
his / her performance individual and his / her work into the group.
Into this methodology, it is possible to help students to develop their
communicative English skills through interaction, it also helps students to
encourage themselves to use the language without any fear of making mistakes;
due to the fact, that they have had enough rehearsals working with mixability group
selected, where they can help each other to get a good performance throughout
the group work.

3.6 Assessment
According to Elana Shohamy (cited in Celce-Murcia et al.), to assess students their
ability to interpret language and to communicate them effectively, is something that
cannot be assessed by tests based on multiple-choice grammar or vocabulary
items.
Keeping this in mind, and according to the proposal in this thesis, we are to base
the assessment process using collaborative learning, according to the proposal
here mentioned.

First at all, it is relevant to bring collaborative learning assessment process up in
order to establish the procedure of assessing in the English courses here
mentioned. According to Luis A. Guerrero et al., there are three steps to assess
collaborative work.
The first one is called pre-process; this step is focused in organize the groups, to
finite strategies of working and to coordinate the tasks in to the group.
The second one is called process, in this step, the members of the group finite the
individual tasks, to check the students are getting the goal all along the process, to
interfere if there is any trouble into the group, to help learners if it is necessary, and
finally, the third one is called post-process it is referred to assessment process.
Nonetheless, the assessment is not only given in post-process step, but also all
along the learners’ work. Bearing this in mind, the assessment process in this
thesis is going to be divided in three main aspects, they are:
Group work: In this aspect, the teacher can grade the process of the group’s task
according to students’ performance; he / she also can assess the whole group in
one single quiz, or assess the different steps of the work, it is up to the teacher’s
objective and students’ needs.
Individual work: The teacher assesses every single member of the group taking
into account his / her participation inside the group through oral report or through
writing one, it is up to the teachers’ criterion.
Final exam: Finally, teachers can assess the whole work just in one presentation,
which can involve one or several aspects at the same time, they can also use the
three strategies above mentioned in order to do the assessment process more
effectively and pertinent for the members of the group.

CONCLUSIONS
The Collaborative approach was a really interesting and useful tool to work,
because the language could be developed by exchanging information among
students, motivating them to improve their language in order to share ideas with
their partners, so it was possible to work with real life topics which made the
class more interesting to the students. The teachers’ role was also important
because he was a guide, a facilitator. He was not the common teacher who
spoke all the class, on the contrary he made students practice the language
most of the time, helping them only when it was necessary, as a result students
felt more confident practicing the English language.
Working with Collaborative approach allows teachers give the student, the
importance he really has in the teaching and the learning processes. It is worth
to say that this approach makes student feel comfortable learning a language,
in spite of the difficulty he has and it also helps the teacher works with different
activities in order to involve all the students, no matter they way they prefer to
learn because as we mentioned in the theoretical framework, we could see that
the students who are usually in a class, have different ways to learn, it
happened to the selected group we worked with, but it was a kind of easy to
work with all of them, because the approach we based our project on, allows
teacher and students work with all types of activities, such as listening, videos,
writing, reading and conversations which let them practice the speaking skill.

This project showed us how students improve day by day, working with a new
way; which made them have an easy process. The aspects we could see the
students developed and improved during the course working with the
collaborative approach are showed in the next figure (see figure No. 6).

Figure No. 6. Aspects developed working
with Collaborative Approach

At the beginning of the course it was very difficult for students to exchange
ideas with their partners, because they did not use to speak so much at school,
anyway they started having an interaction, step by step. In this way every
student took advantage of the other. The starters had the possibility to learn
from the intermediate or advanced students, and the intermediate and
advanced had the opportunity to help their partners and also reviewed topics
they had seen before. The interaction let them lose the fear to speak, because
they were practicing all the time and they also felt well correcting their partners,
helping them and also made them feel sure about the things they were saying.

We can also conclude that the aspects mentioned before gave the students the
necessary confidence to develop a natural speaking skill, which means that
they could say their ideas without preparing them; this aspect was practiced
doing conversation exercises which forced them to say the ideas they had in
mind about any topic; this task was very difficult to develop because they were

always afraid of doing mistakes, but we could teach them that the mistakes are
part of the learning process, and it is an interesting tool to increase any
knowledge. At last, they were autonomous, they were enough confident about
the language and their own process that they could notice their own mistakes,
they realized that something was wrong, they thought about it and most of the
time they corrected them without asking the teacher; they also were able to see
what aspects or what things they needed to review or practice more to improve,
because sometimes they asked the teacher to have little talks in order to
practice a specific tense or vocabulary just to review it.

PEDAGOGICAL SUGGESTIONS AND LIMITATIONS


Collaborative Approach is a very useful way to make a class because it
motivates students to exchange ideas with their partners developing the
language skills easily. They are interacting most of the time practicing what
they have learnt during the course and increasing the communicative
competence through real communication.



Students have different English level proficiency which makes necessary to
take that into account, in order to help them improving according to their
aptitude, in that way, those students who have and advanced or
intermediate level will help the others, so each one of them will support
other one, through tasks and activities which let them interact.



Working with collaborative approach and mix-ability groups give the
students enough confidence to speak using the target language while their
partners and teacher are listening to them correcting the mistakes and
giving them the opportunity to learn from the others. It also demands a very
good comprehension of the activities developed, because all the students
know they have the responsibility to help or teach the partners who are in
lower levels, it means that teachers can encourage them to do the things
better in order to get their goals easily.



The material is a very necessary and important tool that supports the
learning and teaching processes, but to know how to design or adapt it, is a
real challenge. The teachers who are working with groups of students in
classroom should be the right material designer or developers because they
are in touch of the students’ needs and interests; through the adapted
material they can also cover most of the different students learning styles

doing all kind of activities making students feel comfortable with their
processes.


The teachers’ role is without any doubt one of the most important aspects to
work with mix-level groups through collaborative learning, because he is
who has to manage the classroom and is the person who has to involve and
encourage students to get their expectations. Unfortunately, teachers need
a serious commitment to manage those kinds of groups because to prepare
a class for them demands well done strategies which let them develop the
class in an appropriate way.



Adapting or designing material takes time, time that probably teachers do
not have. It also demands attitude but unfortunately most of the teachers do
not have it, due to many different factors such as: economical conditions,
governments’ motivation that make the process more difficult and
monotonous because anyone wants to create something new.

BIBLIOGRAPHY

Brown, Douglas, H. (1994) Principles of Language Learning and Teaching. (4th
ed.). Adison Wesley Longman, Inc.

Brown, Douglas, H. (2007) Teaching By Principles: An Interactive Approach to
Language Pedagogy. (5th ed.). Pearson education.

Carter, Ronald., Nunan, David. (2001). The Cambridge guide to Teaching English
to Speakers of other Languages. Cambridge University Press.

Celce-Murcia, Marianne. (1991). Teaching English as a Second or Foreign
Language. (2nd ed.). Heinle & Heinle Publishers.

Celce-Murcia, Marianne., Olshtai, Elite. (2000). Discourse and Context in
Language Teaching. A guide Language Teaching. Cambridge University
Press.

Hall, Robert A., Jr. (1973). New Ways to Learn a Foreign Language. New York:
Spoken Language Services, Inc.

Harmer, Jeremy. (1998). How to teach English. Adison Wesley Longman Limited.
Hernández Sampieri, Roberto., Fernández, Collado, Carlos., Baptista, Lucio, Pilar.
(2006). Metodología de la investigación. México: Mc Graw Hill
Littlewood, William. (1984). Foreign and Second Language Learning: languageacquisition research and its implications for the classroom. Cambridge
University Press.

Nunan, David. (1992). Collaborative Language Learning and Teaching. Cambridge
University Press.

Nunan, David., y Lamb, Clarice. (1996).The Self-Directed Teacher: Managing the
Learning Process. Cambridge University Press.

Oxford, Rebecca, L. (1990). Language Learning Strategies. What every teacher
should know. Heinle & Heinle Publishers.

Papalia, Diane, E., Wendkos, Olds, Sally., Duskin, Feldman, Ruth. (2001).
Psicología del Desarrollo. (8th ed.). Mc Graw Hill.

Reid, Joy, M. (1995). Learning styles in the ESL/EFL classroom. Heinle & Heinle
Publishers.

Richards, Jack. (2001). Curriculum development in language teaching. Cambridge
University Press.

Richards, Jack., Rodgers, Theodore, S. (2001).Approaches and methods in
Language Teaching. Cambridge University Press.

Stake, R.E. (1998). Investigación con Estudio de Casos. Madrid: Ediciones
Morata.

Tomlinson, Brian (1998). Materials development in Language Teaching.
Cambridge University Press.

Wittrock, Merlin, C.. (1989). La Investigación de la enseñanza, I. Paidós.

BOOKS ON LINE

Stern, H., H., (1983). Fundamental Concepts of Language Teaching. Oxford
University Press.
http://books.google.com.co/books?id=p6T3eo5ltFAC&dq=h.h+stern,+funda
mental+concepts
McDonough, Jo., Shaw, Christopher., (2003). Materials and methods in ELT: a
teacher's guide. Wiley-Blackwell Publishing.
http://books.google.com.co/books?id=IG37FRrcoFkC&pg=PA77&lpg=PA77
&dq=focus+on+elt+material&source

WEB SITES
Guerrero, Luis, A., Alarcón, Rosa., Franco, Flavio., Hibérico, Verónica., Collazos,
César. Una propuesta para la evaluación de procesos de colaboración en
ambientes
de
aprendizaje
colaborativo.
Consultado
en:
http://www.c5.cl/tise99/memoriatise99/html/papers/propuesta/index.htm

INTERVIEW No. 1

ENCUESTA No.1
FECHA_______________
Profesión: _____________ Área: ____________
Institución: Pública

Privada

Curso: ____________

1. ¿En cuál método de enseñanza se basa Ud. para el desarrollo de su clase? Explique.
___________________________________________________________________________________
___________________________________________________________________________________
2. ¿En qué porcentaje considera Ud. que usa el idioma inglés durante su clase?
100%

80%

60%

40%

20%

0%

Justifique: ___________________________________________________________________________
____________________________________________________________________________________
3. ¿Cómo desarrolla Ud. la competencia comunicativa del idioma inglés entre sus estudiantes?
______________________________________________________________________________________
______________________________________________________________________________________
4. ¿Conoce Ud. los diferentes niveles de competencia del idioma inglés de sus estudiantes?
_____________________________________________________________________________________
_____________________________________________________________________________________
5. ¿Qué estrategias desarrolla para que los estudiantes que tienen mayor nivel de conocimiento, avancen?
_____________________________________________________________________________________
_____________________________________________________________________________________
6. ¿Cuál considera Ud. que es el nivel de competencia del idioma de los escolares actualmente?
_____________________________________________________________________________________
_____________________________________________________________________________________
7. Cuál considera Ud. sería una buena estrategia para incrementar los niveles del competencia del idioma?
_____________________________________________________________________________________

_______________________________________________________________________

INTERVIEW No. 2

ENCUESTA No.2
FECHA_______________
1. ¿Cuál considera Ud. es su nivel de inglés en este momento?
Básico

Intermedio

Avanzado

¿Por qué?___________________________________________________________
2. ¿Ha hecho algún curso de inglés anterior a éste?

SI

NO

¿Donde?

_____________________________________________

¿Concluyó el curso?

SI

NO

¿Hasta que nivel hizo? ____________

¿Por qué decidió retirarse? _____________________________________________
3. ¿Cómo describe su experiencia en cuanto al aprendizaje del idioma inglés durante su
época escolar?
Excelente

Bueno

Regular

Malo

Justifique: ____________________________________________________________
_____________________________________________________________________
4. ¿Cómo describe la labor del docente en el área de inglés durante su época escolar?
Excelente

Bueno

Regular

Malo

Justifique: _____________________________________________________________
______________________________________________________________________
5. ¿Cuál cree Ud. es el problema que no permite un mejor aprendizaje del idioma inglés
en los colegios?
Profesores

Metodología

Plan de estudios

Todas las anteriores

Justifique: ____________________________________________________________
_____________________________________________________________________
6. ¿Qué expectativas tiene de este curso? ___________________________________

_______________________________________________________________________

INTERVIEW No. 3

ENCUESTA No. 3
FECHA_______________
1. ¿Cómo describe su experiencia en cuanto al aprendizaje del idioma inglés con esta
metodología?
Excelente

Bueno

Regular

Malo

¿Por qué? ____________________________________________________________
_____________________________________________________________________
2. ¿Cree Ud. que este tipo de metodología permite adquirir confianza y seguridad para
un mayor aprendizaje?
SI
NO
¿Por qué?___________________________________________________________
__________________________________________________________________
3. ¿Cuál habilidad cree Ud. ha desarrollado en mayor grado trabajando con esta
metodología?
Habla

Lectura

Escucha

Escritura

¿Por qué? ____________________________________________________________
_____________________________________________________________________
4. ¿Cómo describe la labor del docente?
Excelente

Bueno

Regular

Malo

¿Por qué? _____________________________________________________________
______________________________________________________________________
5. ¿Cree Ud. que es posible llegar a desarrollar un buen nivel de habla del idioma inglés
bajo este tipo de metodología? SI
NO
¿Por qué?____________________________________________________________
_____________________________________________________________________

INTERVIEW No. 4

ENCUESTA No. 4
FECHA_______________

1. ¿Le gusta trabajar con estudiantes que están en diferentes niveles?
SI

NO

¿Por qué?___________________________________________________________
___________________________________________________________________
2. ¿Cómo se siente ayudando estudiantes que se encuentran en un nivel inferior al
suyo?
¿Por qué? ____________________________________________________________
_____________________________________________________________________
3. ¿Creé Ud. que este tipo de clase es mejor que las clases que Ud. recibió en el
colegio?
SI

NO

¿Por qué?___________________________________________________________
4. ¿Qué diferencia encuentra Ud. entre la labor docente de este Instituto y la del
colegio en el que Ud. estudió?
___________________________________________________________________
___________________________________________________________________
5. ¿Cuál habilidad cree Ud. ha desarrollado en mayor grado trabajando con esta
metodología?
Habla

Lectura

Escucha

Escritura

Todas las anteriores

¿Por qué? ____________________________________________________________
_____________________________________________________________________

DIAGNOSTIC TEST

PLACEMENT TEST
Part 1 Grammar (30 minutes)

Part 2 Listening (25 minutes)
Listen to the following information, then, answer the question below.

Part 3 Writing (15 minutes)
Choose one of the following topics, and then write your personal opinion about it.
A. Extreme sports.
B. Globalization.
C. Literature.
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________

Part 4 Reading (20 minutes)
Read the following article, then you will find some sentences that are not in the text, you have to
use other information in the text to decide if the sentences are true or false.

Part 5 Speaking (10 minutes)
Select one of the following topics and talk about it for ten
(10) minutes.
A. Health problems.
B. Green house effect.
C. Fashion.
D. Films.

.

PROGRESS TEST

Read the following questions carefully then, cross out (X) the correct answers in your answer sheet.
You are not allowed to use a dictionary. Each PART of the grammar examination is worth 5%
Choose the correct auxiliary to complete the following sentences. It worth 5%
1) ----- your father

2) ------ you play any

work at night?

sport?

3) Your sister ----- 4) Tom and Lana --- 5) My mother ----- a
study medicine.
live in Canada.
doctor.

a) Does
b) Do
c) Are
d) Is

a) Is
b) Do
c) Are
d) Doesn‟t

a) Do not
b) Do
c) Doesn‟t
d) Are

a) Isn‟t
b) Are not
c) Doesn‟t
d) Do not

a) Doe
b) Isn‟t
c) Doesn‟t
d) Are

Choose the correct comparative degree (equality or inequality) from the sentences given
below. It worth 5%
6) Your book is ----

mine.
a) Big
b) As … as
c) The same as
d) The thinnest

7) You … /… tall …
I‟m.

8) My jacket … / ….
yours.

9) Is John … short …
his father is?

10) Don‟s laptop is …
Julie‟s.

a) Do not as ... as
b) isn‟t the same as
c) The tall
d) Aren‟t as … as

a) Isn‟t the same as
b) Does as … as
c) Are the same as
d) Bigger than

a) The same as
b) As … as
c) Shorter than
d) Doesn‟t short

a) Do the same
b) isn‟t as … as
c) The same as
d) Are the same

Complete the following sentences using the correct grammar structures to indicate
plans. It worth 5%
11) You … travel 12) … your brother 13) Tom and Anna
next year.
… buy a new car?
… study abroad.
a) Are go to
b) Isn‟t going to
c) Do not
d) Are going to

a) Are … going to
b) Is … going to
c) Aren‟t …going to
d) does … going to

a) Are going to
b) Do going to
c) Isn‟t going to
d) Doesn‟t go

14) Kate … get 15) I‟m … move
marry with Clark.
next week.
a) Are going to
b) Don‟t go to
c) Is going to
d) Aren‟t going to

a) Is going to
b) Are going to
c) Do go to
d) going to

Choose the correct comparative degree (superiority) from the sentences given
below. It worth 5%
16)

Mary

Dave is (tall) 17) My car is 18) Today is (cold)
(expensive) yours
yesterday.

a) More taller than
b) The taller
c) Taller than
d) More tall than

a) expensiver than
b) more expensive
than
c) The expensivest
d) most expensive

a) Colder than
b) The coldest
c) More cold than
d) The most coldest

Jane
is 20) A flat is (cheap)
(beautiful) Jennifer. a house.
19)

a) Most beautiful
b) The beautifulest
c) Beautifuler than
d) More beautiful
than

a) The most cheap
b) Cheaper than
c) The cheap than
d) More cheap than

Listen carefully to the following dialogues in order to fill the blank. You are allowed to listen to the
dialogues twice. Each dialogue worth 10%
Sahara:
Kumiko:
Sahara:
Kumiko:
Sahara:
Kumiko:
Sahara:
Amy:
Philip:
Amy:
Philip:
Amy:
Philip:
Amy:
Philip:

Dialogue one.
Let‟s ___________________________.
OK. But why ____________________? On Sundays family has a
Japanese – style breakfast.
Really? _______________________?
__________________ fish, _______, and soup.
Fish? Now that‟s interesting.
We ______________________ salad, too. And ______________ green tea.
Well, ________________________, but I love to try ______________.

Dialogue two.
__________________________, Philip?
_______ twenty years old. But __________________________ August 5th.
That‟s next Friday! ___________________________?
Katherine ______________________________.
Nice! __________________________ a birthday cake?
Probably. And the _______________________________ “Happy birthday”
__________. It‟s so embarrassing.
Oh, I bet _____________________.
___________________. I hope so.

Read the following story, and then answer the questions below. It worth 20%
Secrets of a long life
Sadie and Bessie Delany are sisters who live in Mount Vernon, New York. Sadie is 104 years old and Bessie of is
102. They tell their life story in a book called “Having Our Say: The Delany Sisters‟ First Hundred Years.” Here
are some of their advices for living a long, healthy life.
Get up early. The Delany sisters get up at 6:30 or 7:00 A.M
Have a good breakfast. The sisters eat oatmeal, half a banana, bran and eggs with a little cheese.
Exercise every day. The Delany sisters like to do yoga. They also walk every day.
Eat lots of vegetables, especially garlic. Garlic is good for your health, even if is not god for your breath!
But …
Don‟t eat a lot of salad and fat. These are bad for you.
Don‟t get married! The sisters say, “We are still alive because we don‟t have husbands who worried us.”
Don‟t listen to the doctors. “Most doctors don‟t know what to do with us,” Sadie says. “When
something‟s wrong they say, „You‟re still living, what do you expect?‟”
Answer the following questions from 21 to 25.
21
22
23
24
25

How old are Delany sisters?
What time do they get up?
Where do they live?
What do they write?
Who don‟t they listen to?

a) 105 – 102.
b) 104 – 102.
c) 104 -103.
a) 8:00 – 6:30am b) 5:30 – 6:30am c) 6:30 – 7:30am
a) New York
b) L.A
c) Miami
a) A novel
b) Some reports c) A story
a) Actors
b) Nurses
c) Doctors

d) 120 – 104.
d) 3:30 – 7:30am
d) Seattle
d) A book
d) Singers

Write the appropriate questions in order to get the information in the chart below. The oral
examination is worth 20%.
Full name
Where you live
You work or study
Who you live with
How often you travel
You„re going to do tonight
You‟re going to get married
What your parents‟ jobs
Your mother as tall as father
How often they talk to you
You have brother or sister
Your eyes color the same as her/him
You can drive a car or a truck
Who fattest in your family
How many sweaters you have
How much coffee you drink
Your father have a small or big car
Your boy/girlfriend live close to you
How often she/he visit you
You going to keep on studying English

Writing grade. (10%)
Oral grade. (10%)
Final grade
Teacher‟s signature.

Write the appropriate questions in order to get the information in the chart below. The oral
examination is worth 30%
Questions – starter 2

Full name
Where you live
You work or study
Who you live with
How often you travel
You„re going to do tonight
You‟re going to get married
What your parents‟ jobs
Your mother as tall as father
How often they talk to you
You have brother or sister
Your eyes color the same as her/him
You can drive a car or a truck
Who fattest in your family
How many sweaters you have
How much coffee you drink
Your father have a small or big car
Your boy/girlfriend live close to you
How often she/he visit you
You going to keep on studying
English
First Partner grade. (5%)
Second Partner grade. (5%)
Oral report grade.
(20%)
Final grade
Teacher‟s signature

First partner

Second Partner

Myself

OBSERVATIONS

CLASSROOM OBSERVATION REPORT No. 1

SCHOOL INFORMATION

Public school: Eduardo Carranza
Level: 8th
Number of students: 33
Class topic: Simple Past Tense, regular and irregular verbs.

CLASSROOM MANAGEMENT

The teacher started introducing the class in this way: “We are going to continue studying
Simple past tense, the regular and irregular verbs”, then she wrote some verbs on the
board, called two students, and asked them the past form for each one. After that, she
gave them a copy from a book with some exercises, she told them what to do in English
then in Spanish, but she did not give them any instruction about the organization or about
the time the activity would take, so the students started to work as they wanted, some in
couples other ones in groups.

AFFECTIVE FACTORS

Students group was unbearable, because they were doing a lot of noise and they did not
want to go into the classroom. The teacher started the explanation and they continued
talking and laughing, when she gave them the copies for working, they immediately started
doing it, some of them asked questions to the teacher or between them but they were
organized. The classroom atmosphere was very good, the students really wanted to work
and they have good level of confidence.

However, the teacher needs to take advantage of that good atmosphere in order to make
students speaking in English, because all the students did questions in Spanish and she
answered in Spanish too, so she could teach them how to do basic questions in English
and she could try to answer them in English.

INTERACTION

The communication between teacher - students was really good; they asked the teacher
all the time, but using the Spanish language.
The communication between students – students was really good; all of them help each
other. Some students left their chairs for helping partners sitting far from them.

The teacher did not promote the interaction between students, they adopted the way of
working since they started the classes and she did not have to tell them how to do it, they
worked by pairs or groups without telling them anything. They students are good partners,
they are friendly and there is a solidarity atmosphere in the classroom.

USE OF TECHNIQUES

The teacher did not ask questions to the students for making them speak, she resolved the
doubts but in Spanish. The students called her from their chairs and she went near them in
order to answer the questions to each one. it would be better for her to be in front of the
students trying to resolve the doubts but answering them for every body because
sometimes different students were asking the same thing.

She did not do any correction about the pronunciation, some students asked her about the
past form of the verbs pronouncing them in the way they were written and she answered
without telling them anything about it.

The students need to know the correct pronunciation to get a complete knowledge about
the topic since the moment they are working on it.

METHODOLOGY

The teacher did not speak more than five minutes in English; however her explanation was
clear and she had a good pronunciation. All the time she focused the class on the
grammar study.

USE OF RESOURCES

In that opportunity the teacher only used the board as a resource. She did not write much
information on it, but she did it in a good way because she wrote with big and clear letter
thus every body could see the words.
As a didactic material she used a copy from a book, where they had to resolve exercises
according to the topic and dictionaries she lent them.

USE OF ENGLISH

The teacher explained the topic in English, after that she had to tell them the explanation
in Spanish because some of them did not understand anything she said. They knew the
topic because the teacher said that it was a review, but some of them were talking with
their partners that is why, they did not listen to her, anyway, they did not let her finishing
the explanation when they started to shout “En español, porque no entendemos nada”.

The students started doing their exercises and they called the teacher asking for help, she
went near to each student and explained them what they need but not in English, they
asked in Spanish and she answered in the same way, it means the use of English in that
class is almost null.

During the five minutes she spoke in English, she spoke fluently and accurately

OTHER ASPECTS

 The school is located around companies. It is not very big but it is nice and
clean. There is always a teacher in charge of monitoring the students exit;
when we arrived the students were doing a line in the tennis court waiting
for the scholar bus, a facility for those who do not live near the school.
 The students’ presentation was good; all of them wore the uniform. The
teachers were polite and greeted us, in special the teacher who helped us
with this work, because she gave us some minutes in order to explain the
project idea. It was not easy because the teacher coordinator was not a
good person; she did not like the idea about the project so she did not do
any effort for helping us. Fortunately, we could talk to the teacher who
helped us.
 There are many companies and many furniture stores around the school,
the neighbourhood seemed to be calm.
 During break the students went to the soccer court because there was a
soccer game. Other students were in the classrooms or halls talking in
groups.
 The chairs were uncomfortable, they had to sit in pairs and they did not
have much space for moving on it, it is better chairs for only one student,
because they can put them around the classroom making more space for
doing activities.
 The teacher needs to be active, because the students get bored easily; she
seemed to be very passive.
 The teacher lent the students some dictionaries in order to look up verbs
there, but some of the students did not know how to use them. Before
lending the students some material it is important to explain them how to
use it.

CLASSROOM OBSERVATION REPORT No.2

SCHOOL INFORMATION

Private school: Gimnasio los Sauces
Level: 4th (primary)
Number of students: 45
Class topic: Simple Past Tense.

CLASSROOM MANAGEMENT

The teacher greeted all the students, then they prayed and after the students sang a song,
all of them participated energetically praying and singing in English. I could see they really
liked to do it.

The teacher asked them what they did the last class and a boy answered the question,
after that the teacher gave them a piece of paper which had a crossword puzzle, she
explained them what to do. They had to find some words there, so she wrote the list of the
words on the board (about food), and they started to do it, she said that they had to work
by pairs and they had only ten minutes for doing the exercise. After ten minutes she
started to write a sentence on the board, she wrote “Did you eat hot dogs on your last
vacation? Then she called a student and asked that question and he had to answer “yes, I
did or No, I didn’t”, she called three students more and they did the same. Then she called
other two students, one of them had to ask another student using another word from the
puzzle (hamburger, sandwich, etc), and the other student had to answer. That exercise
lasted fifteen or twenty minutes.

After that she started to work on the book called “Sprint four - Richmond”, some students
did not have the book, so they had to work in pairs. The title of the Unit was “A fun
vacation”, there they needed to complete a chart asking questions to their partners, they
started doing it and the class finished.

She said that she always said the time they have for each activity, and finished the
activities when she said, so the students have to complete the exercises on time.

AFFECTIVE FACTORS

Students love and respect the teacher, she seemed to be very nice and friendly with them,
but sometimes she needed to be hard because some students did not pay attention or
were playing with some special cards. At the end of the class many students stuck her
stickers on her jacket and gave her kisses.

The classroom atmosphere was good, they liked to participate but the teacher spoke so
much Spanish.

INTERACTION

The communication between teacher - students was good; they asked many things to the
teacher but all the time in Spanish.

The communication between students – students was good too; they helped each other,
when they had to resolve the activities.

The teacher promoted the interaction between students during the activities because they
had to work by pairs or groups.

USE OF TECHNIQUES

The teacher asked questions to the students for making them participate, but
questions were not in English.

those

During the time students were doing the exercises the teacher was walking around the
classroom just for checking every body was working and she corrected the pronunciation
all the time.

METHODOLOGY

The teacher did not speak a lot in English because she said the students do not
understand anything, the explanation about the activities was clear and the class was
focused on grammar study.

The speaking was not good, they did not practice in English, and students had a good
practice about grammar and vocabulary.

USE OF RESOURCES

During the class the teacher used the board, she wrote some sentences, questions and a
list of words on it, the letter was big and clear thus every body could see the words.

As a didactic material she used a copy where the crossword puzzle was, also she worked
on the book the students had (Sprint four – Richmond).

USE OF ENGLISH

The teacher started the class in English but after she explained them the activities in
Spanish. She could speak in English when she was explaining the activities and then
repeated the same information in Spanish but she did not do that. She only said things like
“Stand up”, “Sit down” and “silence”.

OTHER ASPECTS

 The school has four floors; it is cleaned and well painted.
 Around the school there are many stores where students can buy things like
sweets, ice creams, jewels for the girls and dragon ball’s cards for boys.
Students waste their time playing with these kind of cards during the
classes, when the teacher catch them playing, students know what to do
without telling them anything, they have to break the cards in front of the
class.
 This school has an agreement with the District. When there is not space for
children in a public school, the District send them to this school and they
pay for them. This is a big problem because people can see the difference
between them, the children the district sends are poor and their
presentation is not good, their uniforms are dirty and the teacher said that
their parents do not pay attention to them and do not help them to get
dressed. Some students are rejected by others because of their smell.
 During break the students have to stay in the soccer court, the place is big
but not enough for 1.200 students. They can not play soccer and they can
not run, because in the past they had many accidents. That is why they
proposed “not to the physical contact” and now they can do activities
without strong movements.
 They have some individual chairs for some students, the others are no
useful for them, they have to sit in pairs and they do not have much space
for moving on it, the students make a line dividing the chair, and if a student
crosses that line they immediately start fighting.
 They have a television and a VHS in the classroom, but they do not have
tape recorder. The school has three tape recorders but only for dancing
teachers, because the pedagogy is focused in artistic activities and they
have a special event in June, so they have to practice.

 The people from that neighbourhood do not have much money, that is why
the school does not ask for many books, they only ask for English and
Spanish book, the rest of the material are guides they gave to the students.
 Some parents are not interested in their children because the teacher said
that is difficult to talk to them, some days ago she had a problem with two
students because they fought and some of them cut the head of his partner
with a pen, she called their parents for a meeting but they did not appear.

FIELD NOTES

FIELD NOTES No. 1
Stud
ent

Level

Date

S1

Starter
1

Feb
06th-08

S2

Starter
3

Feb
06th -08

Observation
The S1 starts the class at 8:00am, he takes a sit and the teacher gives
him the first exercise (let’s talk about us) and explained it to him. After
10 minutes the S1 gives his oral report about the first part of the
exercise. The teacher listens to him and he corrects the mistakes; 5
minutes later, the S1 repeats it in a better way and he continues with the
second part of the exercise (interviewing 4 partners).15 minutes later,
the S1 gives the oral report about the interviews he did, the teacher
corrects him the mistakes on grammar and pronunciation. The S1 has to
repeat the oral report again; after 10 minutes, the S1 improves his
“mistakes” a little bit. Then, the S1 continues working on Lab. Listen
(spelling) for 30 minutes.
When the S1 finishes his lab. Listening, the teacher gives him some
instructions about the next exercise (interview practice) and the S1
starts with it. For about 15 minutes the S1 interview 5 students (S2, S3,
S4, S5, S6) the student S4, (who is in intermediate English level) helps
S1 with some grammar mistakes. Later, the S1 gives the oral report to
his teacher, the teacher listens to him, correct some mistakes, the S1
works on it and 5 minutes later he does it over. Finally, the S1 goes to
watch a video (The house party), he spends 25 minutes working on it, in
the following 5 minutes, the S1 corrects the video with the teacher, and
he finishes his 2nd day of class.
The S 2 starts the class at 8:10am, she starts her class with a short
reading (The spiders). After 20 minutes, the S 2 tells the article (The
spiders) to a four students (S3, S4, S5, S6 who arrive around 8:15) and
to the teacher; she spends 5 minutes. The teacher corrects the main
mistakes to her (pronunciation the verbs in past tense, and the fluency).
After, the S2 goes to watch a video (The doctor and the patient). She
spends 30 minutes. Then, the S2 and S4 (who is in Basic 4) work in pair
(“where can I buy some” giving directions) for the following 25 minutes;
it is a speaking exercise, so that the teacher has to wait others students
and checks S2 and S4 each 3 minutes approximately in order to help
them with their doubts.
After finishing he pair work exercise, the S2 continues composition
exercise, (the S2 gets some pictures, and she should create a free story
basic on past tense); 15 minutes later, the S2 tells her story to the class,
and the teacher corrects her mistakes at the end of the S2’s
presentation by asking to the other students questions like: “How many
mistakes could you notice?”, “what would be the right way? Etc”. Finally,
the teacher makes the corrections and gives to the S2 a new exercise

(lab. listening “Why is the sea salty”). The S2 spends 40 minutes; after
that, the S2 finishes her class.
The S 1 is still a little bit nervous for talking in English, it is compressible
Teachers’ comments
S1
due to the fact that it the fist time for him to try it, any way, he was
enthusiastic a long the class and he did matte to repeat the oral report
when the teacher asked him for it.
Nevertheless, he seems to be placed with the progress he has got and
the way he is learning English; moreover, he says that he has spoken
so much English in only two days that he spoke in one month in the
previous institute he studied.
S 2 is already used to interacting with her partners and she has been
Teachers’ comments
S2
doing son important improvements in her speaking and listening skill
mainly; however, she needs to continue working on her pronunciation
mainly in the verbs in past tense.
On the other hand, the interacting way she has been learning English,
helps her to be just a little less shy that she was at the beginning of the
course.
S1, S2
Int.
Feb
The class starts at 8:00am; nevertheless, the students arrive between
1 06th -08 8.05am – 8:15am. The first one to arrive is S2, the teacher and the S2
greet each other, seconds later, the teacher gives to S2 a grammar
exercise (would like to), the S2 takes it and starts working on it, around
8:10am, S1 and S4 arrive to class, they greet in English to S2 and the
teacher, seconds later, the teacher gives to them a different short story
for each one (S1 Brown family, S4 Telling the time). At 8:15am, the S3
(who is in Int. 2 English level) arrives to class he also greets the teacher
S3, S4
and his classmates, the S3 has been reading a book (On my honor)
along his level, so the teacher gives it to him in order to finish the last
chapter (chapter ten) and make a presentation of the book for the class.
Meanwhile, S2 asks some questions to the teacher about the grammar
(would like to) and seconds later the teacher answers them and S2
begins interview her partners. (S2 has to interview 4 people using
“would like to”).
S1 asks some questions relating to vocabulary, grammar and
pronunciation from his reading, on the other hand, S4, asks some help
for understanding her reading, S4 asks 3 questions, all of them relating
to reading comprehension, S3 ask for help to understand the mean of a
word in the English English dictionary (mumbled). At 8:40am, all the
students are ready to present the oral report, so hat the teacher gather
them in a round table, and starts listing one by one, he also asks the
students to listen each other and write their classmates’ mistakes down
in a sheet in order to give the opportunity to the students correct each
other and learn from their partners’ mistakes.

Teachers’ comments

The S1starts telling his story, when he finishes, his classmates and his
teacher correct some mistakes. Then, the S4 begins telling her story, at
the end of it, her partners ask some questions to her about the story, S4
answers them and the classmates and the teacher made a feedback to
her.
After that, S2 tells her oral report to the class, and she also gets a
feedback from the class.
Finally, S3 writes a mind map on the board with the mean ideas of his
story, then, he commences to tell it. Once S3 finishes, he answers some
questions about the topic in the story from S3, S4 and the teacher. At
the end, he gets a feedback about accuracy, pronunciation and
coherence (some wrong using tenses) from the teacher.
At 9:15am, and after the presentations, the teacher gives a new exercise
to each one, to S2 “interview practice”, to S1”interview activity #3”, to S3
“usage of whether or not / even if”, to S4 lab. Listen “Latin music”.
Some minutes later, S3 asks some questions to the teacher about the
differences between whether or not / even if, the teacher explains him
with some examples, then the S3 goes back to his desk and continues
studying; the S1is interviewing S2 the teacher corrects S1’s question # 4
(is instead of are), S1 corrects and continues interviewing S2, goes to
interview S3 and S4.
S3 finishes his exercise at 9:50am, the teacher asks to him extra
examples orally; after that, the S3 finishes his class he says bye to
everyone.
The S2 tells her oral report to the teacher, he gives her a feedback, and
then the S2 finishes her class.
S4 finishes her listening and the teacher has her made a presentation
about her listening for her next class.
S1 tells his oral report to the teacher, he corrects some details and the
S1 gets better that time, and he finishes his class.
The students were working all together as it is supposed to into this
methodology, the S1 interacted more than before and he seemed to be
comfortable when the teacher made a round table and listened to all the
students’ oral reports one by one and not only the teacher but also the
students correct among them. In this part of the class, we could realize
the students at the very beginning are not so confident to correct their
partners; although, when the teacher encourages them to do it, they
take advantage of correcting their own doubts about the mistakes they
are correcting, and they understand three important things:
1. It is used as a feedback no only for him/her but also for the
whole class.
2. The students become confident and encourage helping each
other.
3. The teacher has the opportunity to know his/her students’

knowledges when they help each other.

LET’S TALK ABOUT…

When we need to express our habitual actions, we should use the verbs in
the simple form. We must not forget that there are some important rules when we are going to talk
about someone else that is absent (third person she-he-it). Let’s study the charts below.
I awake up early
everyday.

You catch the bus
to come here.

HABITS

They rent many music
videos on weekends.

The bus arrives at
9am.

We feed our pet
twice a day.

He mails many
letters to his friends.

She forgets things
easily.

When we need to ask questions or deny about habits, we must use
auxiliaries in order to do it. Therefore, we use DO and DOES, let’s study the chart below.
AFFIRMATIVE
I
You
We
They

She
He
It

QUESTIONS

have class at 8am. DO

has class at 8am.

DOES

I
You
We
They

She
He
It

have class at 8 am?

have class at 8am?

NEGATIVE
I
You
We
They

don’t have class at 8am.

She
He
It

doesn’t have class at 8am.

Complete the following sentences with the appropriate auxiliary if it is necessary.
____ you clean your room up? _____ Sophie call you back? ____ the teachers clear the doubts up?
____Tom depends on his parents. _____ we go to the doctor? ____ Kathy admit her mistakes?
____ you fill your exercises up? ____ Joe watches T.V at night ____ they always argue with you?

WORKSHOP

Use the key words on the left in order to write the suitable questions to get the information.
Then, learn them to interview your partners in a fluency way. (Was / Were )
NAME
What your first cellular phone?
Where you yesterday at noon?
What your last job?
What your first toys?
Who your first boss?
Where you born?
Cute here-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Interview four partners, be sure to do it with suitable and fluency questions. Then, give an oral
report.
NAME
NAME
What your first cellular
phone?
Where you yesterday at
noon?
What your last job?

What your first cellular
phone?
Where you yesterday at
noon?
What your last job?
What your first toys?

What your first toys?

Who your first boss?

Who your first boss?

Where you born?

Where you born?
NAME
What your first cellular
phone?
Where you yesterday at
noon?
What your last job?
What your first toys?
Who your first boss?

Who your first boss?
Where you born?

Where you born?

Normal
Acceptable
Slow

NAME
What your first cellular
phone?
Where you yesterday at
noon?
What your last job?
What your first toys?

Grade

FEEDBACK

DO YOU?

MYSELF

1ST PARTNER

2ND PARTNER

3RD PARTNER

Name
…spatter water when you iron?
…spray gel on your hair?
…like to visit memorials?
…commence classes at 6am?
…coerce if you want anything?
CUT HERE _________________________________________________________________________________________________

DOES

MYSELF

1ST PARTNER

2ND PARTNER

3RD PARTNER

Name
...your boy/girlfriend console you?
…your father command you?
…a farmer scatter the seeds?
…this culture adore any god?
…your boss write memorandums?
CUT HERE _________________________________________________________________________________________________

DO YOU?

MYSELF

1ST PARTNER

2ND PARTNER

3RD PARTNER

Name
…abhor anything? What?
…adorn home on Christmas?
…implore for anything? What?
…break in any place sometimes?
…make your dreams come true?
CUT HERE _________________________________________________________________________________________________

DOES

Name

…your best friend come over you?
…your boy/girlfriend break up?
…your friend dance very well?
…your mother take care of you?
…your father play tennis?

MYSELF

1ST PARTNER

2ND PARTNER

3RD PARTNER

CONTROL PAPER

Name _________________________ Level Starter 3 Start date ________ Ending date
__________ Schedule _____________
Teacher`s name ____________________
Let`s talk
Let´s talk
Let´s talk
Vocabulary Listening Reading Video
about….
about ….
about….
Workshop
Feedback
1

1

1

1

1

1

1

2

2

2

2

2

2

2

3

3

3

3

3

3

3

4

4

4

4

4

4

4

5

5

5

5

5

6

6

6

6

6

5
6

5
6

7

7

7

7

7

7

7

8

8

8

8

8

8

8

9

9

9

9

9

9

9

10

10

10

10

10

10

10

1st Exam
grade_________

2nd Exam
grade__________

Strength

3rd Exam
grade_________

Final exam
grade _________

Weakness

